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 The completed report packet should contain fifteen (15), three-hole-punched double sided copies and one 

electronic file by 12:00 p.m. September 27, 2019.   

 Hard copies may be mailed or delivered to: SC Education Oversight Committee, Edgar A. Brown Building, 1205 

Pendleton Street, Suite 502, Columbia, SC 29201 located on the Statehouse grounds.  Any questions and 

electronic copies should be sent to Bunnie Lempesis Ward at bward@eoc.sc.gov.  

Program Summary 

EIA-Funded Program 
Name 

Center of Excellence               

to Prepare Teachers of 

Children of Poverty 

Address Francis Marion University 
P. O. Box 100547 

Florence, SC  29502 

    

FY 2019-20  
EIA Appropriation 

$350,000 FY 2020-21  
EIA Funding Request 

$350,000 

    

Program Contact Tammy Pawloski Division/Office  Francis Marion University 

Contact Title Director 
Professor of Education 

Address P. O. Box 100547, 
Florence, SC  29502 

Contact Phone 843.661.1475 Contact E-Mail tpawloski@fmarion.edu 

    

Summary of Program: 
The mission of the Francis Marion University Center of Excellence to Prepare Teachers of Children of 
Poverty is to solve problems inherent in the education of children in or of poverty by developing 
expertise in those who work with these children on a daily basis.  The project strives to improve the 
quality of undergraduate teacher preparation, graduate teacher preparation, and the learning of in-
service teachers through a focus on the needs of under-resourced learners. 
 

Teachers historically have received little, if any, special training to prepare them for their work with 
under-resourced children.  They have graduated from the same teacher preparation programs as those 
who teach in schools that enroll primarily middle and upper income students or learners who have 
access to a full complement of necessary resources.   Conversely, the basic belief underlying this project 
is that teachers who possess the knowledge and skills needed to teach children in and of poverty—that 
is children missing any resource needed to be one’s best self—and teach them well, have the greatest 
potential for breaking this generations-old cycle. 
 

To that end, a research-based model has been developed and implemented that focuses on the specific 
needs of under-resourced learners.  Implemented with pre-service teacher candidates, graduate 
education students, and in-service teachers, school leaders, and stakeholders, the Center offers a menu 
of opportunities for professional study focused on successful strategies for high poverty schools.  
Through their engagement in intensive study, field work, and action research, participants are 
encouraged to operate from a growth mindset, understanding the great opportunity at hand and 
assuming the powerful responsibility for raising and leveling the bar for under-resourced learners. 
 



Request for EIA Program Funding for Fiscal Year 2020-21 and Program Report for Fiscal Year 2018-19 

Partnerships/Programs/Agencies 

2 
 

1. Allocation of Funds  

Of the EIA funds appropriated for this program in Fiscal Year 2018-19, how 
are the funds allocated? 

Allocation of Funds $ % of Total 
Line Item 

Allocated to School Districts $    39,341 11.24 % 

Retained by this 
partnership/program/agency 

$  310,659 88.76 %  

Allocated to Other Entities  
(Please Explain) 

$           % 

Other (Please Explain)  $ % 

Other (Please Explain) $ % 

TOTAL: $ 350,000 100.000 % 

Total should reflect EIA line item appropriation ($) and 100% of the line item appropriation. 

  

Of the funds “Allocated to School Districts,” please denote how the funds are 
intended to be spent by expenditure category. If no funds are allocated to 
school districts, please skip this question. 

Expenditure Category for Funds  
Allocated to School Districts 

% 

Instruction 

(Includes direct and indirect instruction and resources in a traditional 

classroom in grades K-12 including teacher salary compensation, 
fringe benefits, teacher professional development, etc.) 

Please exclude National Board supplements and Teacher Supply 
Funds. 

0   % 

Instructional Support  

(i.e. guidance counselors, media specialists, reading coaches, 
summer reading camps, etc.,)  

0  % 

Special Education Services 0   % 

Health 

 (i.e. school nurses, mental health counselors, etc.) 

0   % 

Safety 

(i.e. school resource officers, etc.) 

0   % 

Vocational  

(i.e. career education, vocational equipment, etc.)  

0   % 
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Facilities & Transportation 0     % 

District Services 100 % 

Technology 

(i.e. classroom devices/tablets or instructional software that supports 
direct learning, etc.) 

0     % 

Adult Education 0     % 

4K  

(i.e. Half-Day and Full-Day Programs) 

0     % 

Assessments 

(i.e. funds for formative assessments, industry exams, etc.) 

0     % 

Teacher Supply Funds 0     % 

National Board Supplements 0     % 

Other  

(Please Explain) 

0     % 

TOTAL: 100 % 

Total should reflect 100%. 

 

2. A. Relevant State Law 

What South Carolina laws, including provisos in the current year’s general 
appropriations act, govern the implementation of this program?  Complete the 
following citations, when applicable. 

 Code of Laws:       Part 1B Section 1A H630-DEPARTMENT OF EDUCATION-EIA 

2019-2020 Appropriation Act 

  

 Proviso(s) (If applicable, include reference to the 2019-20 General Appropriation 
Act): 

1A.31.  (SDE-EIA: Centers of Excellence)  Of the funds appropriated for Centers of 
Excellence, $350,000 must be allocated to the Francis Marion University Center of 
Excellence to Prepare Teachers of Children of Poverty to expand statewide training for 
individuals who teach children of poverty through weekend college, nontraditional or 
alternative learning opportunities. 

  

 Regulation(s): 

NONE 
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B. Other Governing Guidelines  

Do guidelines that have been approved by the State Board of Education, the 
Commission on Higher Education or other governing board exist that govern the 
implementation of this program?  If yes, please provide detail. 

 Yes X No 

 

If yes, please describe: 
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3. Logic Model  

 

Complete the Logic Model Template provided below with specific reference to the Profile of the SC Graduate as relevant.  After completing the 
Logic Model, respond to Questions 1 and 2.  Below are definitions for terms included in the Logic Model Template. 

 

 Goal: Overall purpose or long-term outcome of the program, with specific reference to the Profile of the SC Graduate as relevant. 

 Research/Evidence: Description of relevant research, evidence or best practices that describe how change occurs.   

 Resources:  Currently available or proposed inputs or program investments for the proposed program.  List all the resources needed for a 
successful program, including federal or state funds as well as grants.  Common resources include human resources, financial resources, 
space, technology, other equipment and materials. 

 Strategies: Actions that are needed to implement program.  Describes how program resources will be used to achieve program outcomes 
and goals.  Also considered to be processes, methods or action steps.   

 Indicators: Measurable, tangible, and direct products or results of program activities.  They lead to desired outcomes but are not 
themselves the changes expected due to the program.  Outputs help assess how well the program is being implemented.  Outputs 
frequently include quantities to reflect the size or scope of services or instruction being delivered. 

 Outcomes: Results the program intends to achieve if implemented as planned.  Outcomes are the changes that occur or the difference that 
is made for the population during or after the program.  Outcomes should be within the scope of the program’s control or sphere of 
reasonable influence, as well as the timeframe that has been chosen for the logic model.  They should be generally accepted as valid by 
stakeholders, framed in terms of change and measurable. 

 External Factors: Issues or circumstances that are outside of the control and scope of the program, but they may impact the 
implementation or outcomes of the program. 
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Sample Logic Model 

Problem/Issue Kindergarten readiness is one of the first indicators of preparedness for academic success.  In ABC Elementary, one of our highest 
poverty schools, the 4K language and literacy assessment indicated significant challenges.  Only 60% were proficient in letter 
recognition, 8% in vocabulary and 53% in phonological awareness.   

Goal At four elementary schools that offer 4K, students’ language and literacy development will improve.  Teachers’ ability to support 
the social-emotional needs of their 4K students and the quality of their interactions with students will improve. 

Research/Evidence Activities/Intervention Current or 
Proposed 

Outputs Project Outcomes  
(1-2 years) 

Outcome Measures and 
Assessment Tools 

Out-of-school interventions 
including afterschool, family 
engagement, and summer 
programming, when aligned 
with in-school assessment 
and practice, have a greater 
impact than isolated 
programs. 

Increase the amount of 
instructional time for 4K 
students by establishing 
an extended year calendar 
to include 35 additional 
days during the summer 
of 2017 prior to their 
entry into 5K. 

Proposed Attendance records. 

 

At least 90% of 
students who attend at 
least 25 additional days 
maintain or improve 
their language and 
literacy assessment 
scores.   

 

Spring and Summer 
language and literacy 
assessment scores 
(myIGDIs, PALS Pre-K, 
Teaching Strategies 
GOLD).  DRA2 
assessment comparison 
of 4K students who 
participated in at least 25 
additional days to 
students who did not. 

There is growing consensus 
among researchers and 
practitioners that children's 
social-emotional readiness 
makes unique contributions 
to their successful transition 
to and progress through 
school. However, many 
children still begin school ill-
prepared for the behavioral 
demands they will encounter 
in the classroom. 

Improve children’s 
kindergarten readiness by 
addressing their social-
emotional needs.  Provide 
additional teacher 
professional development 
by implementing TPOT 
classroom observation 
tool.   

Proposed All 4K teachers at four schools 
(10 teachers) will participate 
in a two-day training on social-
emotional development.  At 
least five district staff and 
teacher mentors will be 
trained in TPOT.  Beginning in 
2017, TPOT-trained staff will 
support teachers and teacher 
assistants with self-reflection 
and technical assistance based 
upon at least three classroom 
observations.  

Quality of teacher-child 
interactions will 
improve by at least 
15% after three 
classroom observations 
and subsequent 
technical assistance.   

TPOT classroom 
observation scores for 
teachers and teacher 
assistants. 
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Fiscal Year Logic Model  

Provide a logic model for each of the following fiscal years:  

1. for the completed prior fiscal year (FY 2018-19), that identifies the strategies, outputs and outcomes employed and impact determined for 

the project/program;  

2. for the current fiscal year (FY 2019-20); and  

3. for the planned subsequent fiscal year (FY 2020-21) that document the strategies, outputs and outcomes for the program/project and how 

impact will be determined. 

After completing the Logic Model, please respond to Questions 1 and 2. The Goal should address overall purpose or long-term outcomes of the program, with 

specific reference to the Profile of the SC Graduate as relevant.  

Fiscal Year 2018-19 
Problem/Issue Teachers who serve children in and of poverty (under-resourced learners) require specific knowledge and skills in order to provide the 

highest quality educational programs that will be most likely to close the achievement gap. Most teachers have limited personal experience 
with poverty and have no specialized training for their work with under-resourced learners and their families.   Teachers who understand the 
unique needs of children in or of poverty are better equipped to advocate and accommodate for them. 

Goal 1. Design and implement pre-service and graduate teacher education programs that attract qualified applicants and enable graduates to 
effectively teach children in or of poverty. 

2. Provide high quality professional learning support that includes collaborative research activities and the use of existing research evidence 
to improve curriculum, instruction, and assessment in schools serving large numbers of children of poverty, including that related to the 
knowledge and skills needed to work effectively with parents, health and human service providers, and other community resource 
agencies and stakeholders in an effort to meet the social, emotional, cognitive, and physical needs of children in or of poverty and to 
serve as advocates for them in the school, community, state, and nation. 

3. Serve as the premier resource for helping teachers learn how to provide a high quality education to all children in or of poverty. 



Request for EIA Program Funding for Fiscal Year 2020-21 and Program Report for Fiscal Year 2018-19 

Partnerships/Programs/Agencies 

8 
 

Strategies and 
Resources 

(What intentional 
actions were to 

reach the goal and 
implement the 

program?  What 
resources or 

investments were 
used to implement 

each strategy?) 

Activities/Intervention 
(What did the project or program 
do to make progress toward goal 

and/or address the problem?) 

Outputs  
(How did you measure progress? Include 

measurable numbers that reflect 
implementation progress and progress 

toward completing activities.) 

Outcomes (1-2 years) 
(How do you know you made significant progress?  
Include measurable numbers that indicate impact 

on population being served.) 

Measures and 
Assessment Tools 

 (How did you measure your 
outputs and outcomes?  

What were your outcomes 
or measures?) 

Goal 1, 2, 3:  
Strategic planning 
by key 
stakeholders will 
ensure that 
Center actions are 
focused and that 
partners are 
engaged and 
invested in the 
processes. 

Program Planning, 
Development, and Oversight 
These activities are conducted 
by a Task Force and Advisory 
Committee, and specialized 
subsets of those groups that 
plan and evaluate the on-going 
design and implementation of 
all project activities. These 
groups are convened formally 
and informally to ensure 
collaboration among 
representative stakeholders. 

# Advisory meetings                           2 
# Task Force meetings                               7 
# Invitations to FM School of  
   Education dean and faculty to  
   participate in Center planning             12 
# Center-School of Education meetings 3 
# Task Force participants                        20 
# Advisory participants                            24 
# Meetings with Dean and Provost         3 
# FM faculty participation in leadership  
   roles of any length or type                     5 
# requests for activities or suggestions  
    for Center activities received               9 

School re-evaluation of TCOP Standards 
alignment with FM coursework 
 

 Focus Group 
Discussion with Task 
Force Members 

 Activity Participation 
Counts 

 Meeting minutes and 
notes 

 Center Partner Districts 
Each year the Center invites 
school districts to invest in the 
work of the Center as a Partner 
District.  Educators in Partner 
Districts also have access to 
reduced fees for Center events, 
and exclusive eligibility for 
specific activities, including 
outreach project funding, NNPS 
training, Essay contest entries, 
and others. 

# Partner District advisory meetings      2 
Menu of events and activities 
 

# Partner Districts                                   24 
# Advisory Committee meeting  
   participants                                           28 
 
Partner District student enrollments totaled 
approximately 285,175.  There are about 
19,555 teachers within these schools.  The 
average percent of students in poverty across 
these school districts is 75%.  The lowest 
percent of students in poverty among these 
districts is 44% and the highest is 92% with a 
range of 44.6% to 91.9%. 

 Advisory Committee 
Surveys 

 Meeting minutes and 
notes 

 Activity data 
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Goal 1:  
Undergraduate 
and graduate 
students will be 
recruited for 
enrollment at FM 
because of its 
focus on teaching 
children in or of 
poverty. 

Recruitment 
Teacher Cadets 
Recruitment activities are 
supported by special outreach 
to, and activities for, Teacher 
Cadets enrolled in high school 
programs around the state are 
offered by the Center to the FM 
Teacher Cadet coordinator.  
 
CERRA 
Partnership with the Center for 
Educator Recruitment, 
Retention, and Advancement 
(CERRA) is leveraged to increase 
statewide awareness of the 
specialized teacher preparation 
available for pre-service 
teachers and graduate students 
in education at FM. 
 
Broad Exposure 
Professional conference 
presentations are utilized as a 
method for elevating exposure 
of TCOP-focused FM programs. 

# Teacher Cadet Presentations          3      
# Teaching Fellows events                  1             
# Prof. conference presentations    11 
# District or school professional 
    study events                                  178 
# Student participation incentive  
    events                                                 9 
# Email/phone info. requests           92    
 
 
 
 
 
 
 

# Teaching Fellows participation     40 
# Graduate course enrollment         64 
# Course offerings                                5                                          
 
Requests for and enrollment in graduate 
coursework increases annually; undergraduate 
participation remains low but is increasing, 
largely due to informational and incentive 
events held outside of education classrooms 
on campus each month.  
 
Identification and implementation of effective 
incentives continues.   
 
Nontraditional design for coursework for 
graduate students has been proposed and will 
continue to be pursued.   
Lexington One continued coursework with a 
second cohort in Fall 2018 and Spring 2019.  A 
Greenwood 50 cohort completed courses in 
Fall 2018 and Spring 2019 leading to the 
endorsement for Teachers of Children of 
Poverty.   
Marlboro, Saluda, and Darlington also 
requested information about possible course 
cohorts.                            

 Requests for 
information received 
by Center  

 Course enrollment 
data 

 Event attendance 
data 
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 Student access to study of 
TCOP Standards 
Six ‘Standards for Teachers of 
Children of Poverty’ are infused 
into all programs of study to 
ensure that all FM Students 
have opportunities to study and 
master related questions and 
content. 
Alignment of TCOP Standards 
with all programs was 
conducted in 2008.  Each year, 
FM faculty are asked to confirm 
alignment. Data is maintained to 
document where TCOP 
Standards are embedded in all 
FM programs for initial 
licensure. FM Dean and faculty 
are notified when alignment 
issues arise. 

TCOP Standard-course alignment 
confirmation each semester. 
# Courses with TCOP Standards      26 
 
 
FM School of Education-initiated data 
collection of TCOP Standard-to-course 
alignment. 
   

TCOP Standards alignment with courses and 
programs indicates that all students except 
those enrolled in programs leading to 
Secondary Education, Art, and MAT initial 
licensure have at least one opportunity to 
study each of the TCOP Standards and 
Elements.  The Dean and Program 
Coordinators in those initial licensure areas are 
notified and offers for support are provided. 
Alignment indicates that most programs have 
multiple TCOP Standard-to-course alignments.   
 
FM School of Education faculty’s re-
assessment of alignment has led to removal of 
some inactive alignments and new course 
alignments, leading to more accuracy of 
analyses of implementation. 

TCOP Standard/Element 
alignment documents 
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 Student perceived exposure to 
and understanding of TCOP 
Standards/Elements by course 
Each semester, students 
enrolled in courses with 
embedded Teaching Children of 
Poverty (TCOP) standards 
complete a 14-item TCOP 
Attitudes and Beliefs Survey.  
The survey is designed to gauge 
their perceptions of the 
alignment of course content and 
instruction with teaching 
children of poverty standards, 
as well as their preparation to 
teach children of poverty based 
on completion of the specific 
course. 

Total # of Courses  
with TCOP Standards                         26 
 
Fall 2018 
# TCOP Attitudes and Beliefs Survey 
administrations                                  30 
 
Spring 2019 
# TCOP Attitudes and Beliefs Survey 
administrations                                  23 

 
 
Fall 2018 
# Faculty Engaged                               14 
# FM Student impacted                    533 
 
Spring 2019 
# FM Faculty Engaged                        10 
# FM Student impacted                   462 
 
Fall 2018                     N =456 
   Course Mean                3.09        
   Instructor Mean           3.19     
   Preparation Mean       3.14 
Spring 2019                N = 384 
   Course Mean                3.02 
   Instructor Mean           3.11 
   Preparation Mean       3.05 
 
On average, students agree (3.0) that the 
course and instructor prepare them to teach 
children of poverty.  Survey respondents were 
approaching the strongly agree (4.0) category 
in Fall 2012 and Spring 2013; however, 
average scores dipped in Fall 2013 and have 
remained solidly in the agree range since that 
time.   
 
Course, instructor, and preparation means are 
also explored by area of certification.  In an 
analysis that included only Fall 2018 and Spring 
2018 results, middle-level certification 
students indicated the highest levels of 
satisfaction with the courses, instructors, and 
overall preparation to teach children of 
poverty, which is consistent with the 2017-
2018 results as well.  Students pursuing early 
childhood and secondary certification 
generally indicated the lowest level of 
satisfaction; however, they still were just 
above the agreement/satisfaction level on 
average.   

TCOP Attitudes and 
Beliefs Survey 
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 Student perceived exposure to 
and understanding of TCOP 
Standards/Elements 
throughout program 
FM students are surveyed 
annually at benchmarks 
throughout their preparation 
programs using the TCOP 
Longitudinal Survey.   This 
survey, a 15-item Likert-scale 
survey, administered once per 
academic year to FM students in 
six courses of varying levels, is 
designed to measure their 
perceived preparedness for 
teaching children of poverty at 
each programmatic step. 

# TCOP Longitudinal Survey course 
administrations                                    8 
# semester administrations               1 
# FM students impacted                151 
 

Student perceptions (1-5 Scale) based on 
enrollment in courses with TCOP Standards: 
  Perceived knowledge 

0 courses =  2.5 
  8+    courses =  4.3 

  Perceived skills   
0 courses =  2.6 

  8+    courses =  4.3 
  Perceived confidence   

0 courses =  3.2 
  8+    courses =  4.2 

  Perceived preparedness  
0 courses =  2.5 

  8+    courses =  4.1 
On average, students’ perceived knowledge, 
skills, confidence, and preparedness related to 
teaching children of poverty significantly 
improve as they advance in their program of 
study.    

 TCOP Longitudinal 
Survey 
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 Student perceived exposure to 
and understanding of TCOP 
Standards/Elements at 
program completion 
Student teacher focus groups 
are conducted with Francis 
Marion student teachers to 
understand the perceived 
quality of teacher preparation at 
FM, specifically related to 
teaching children of poverty.   
Participants are randomly 
selected.  Feedback from focus 
groups is shared with FM School 
of Education leader, along with 
recommendations. 

# of Focus Groups                               1 
# Student Teachers invited             17 

# Focus Group participants                            7                
 
In some years, the focus on Teaching Children 
of Poverty has been indicated as an area that 
positively sets Francis Marion University apart 
from other colleges and university; however, 
in the past four years, students have reported 
various levels of exposure to teaching children 
of poverty with the majority indicating limited 
exposure or instruction about teaching 
children of poverty prior to student teaching.   
Some 2019 student teachers indicated that 
teaching children of poverty was addressed 
(“touched on”) in every course; whereas, 
others, particularly the student teachers 
pursuing elementary certification, indicated 
that they received more information and 
resources outside of courses.  Most of the 
student teachers noted that the experience 
being in the classroom helps them to better 
understand how strategies and ideas work to 
reach children of poverty. 
 
Student teachers recommended more 
experience within classrooms to observe and 
gain experience with strategies for all students 
and learning more about what schools and 
current teachers are doing related to 
effectively teaching children of poverty.  Also, 
student teachers wanted more understanding 
of environment conditions within schools and 
communities that influence teaching children 
of poverty.   
Student teachers also indicated that the 
Center’s “Ed Camp” conference held at Francis 
Marion University was “awesome,” and some 
of the student teachers considered it a 
highlight of their college experience. 

 Focus Groups report 
provided by 
Independent 
Evaluator 
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 Student mastery of TCOP 
Standards/Elements at 
program completion 
Because no nationally 
standardized assessment for 
teachers of children of poverty 
currently exists, a mastery test 
has been developed by the 
Center of Excellence.  The 
assessment is administered 
each semester to FM student 
teachers at the conclusion of 
their final semester of 
preparation.  This data is 
provided to School of Education 
program committees and faculty 
so that it may be used to inform 
programmatic changes that will 
support ever-increasing success 
of FM graduates as teachers of 
children of poverty. 

# of semesters administered          2 
# students assessed                
           Fall 2018                                 9 
           Spring 2019                           25 
 

# FM students assessed & scores         
       Fall 2018         N =  9 

Mean      29.78 
Median   30 
Low          23 
High         36 

     Spring 2019       N =  25 
Mean      29.76 
Median   30 
Low          22 
High         38 

Mastery Assessment results demonstrate 
somewhat similar average scores each 
semester with slight dips in Spring 2016 and 
Spring 2018; however, the most recent 
administrations in Fall 2018 and Spring 2019 
show slight improvements with higher average 
scores than previous semesters.  The trends 
demonstrate that on average students have 
achieved a moderate level of mastery of the 
TCOP standards. 
 (See evaluator report for proficiency by 
standard and by program) 

TCOP Mastery 
Assessment 
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 FM Faculty Engagement with 
TCOP Standards 
The School of Education voted 
to infuse Six ‘Standards for 
Teachers of Children of Poverty’ 
into all programs of study and 
these are included in the unit’s 
CAEP accreditation review.  
Current alignment of TCOP 
Standards and courses is offered 
to faculty for review each year.  
Program committees and faculty 
members are provided with 
prior-year Center of Excellence 
teacher candidate data that can 
be used to explore the impact of 
instruction as it relates to these 
research-based standards and 
to guide program and course 
revision to reflect new 
understandings about the needs 
of children of poverty.    
 
FM School of Education TCOP 
Standards Implementation is 
advanced by professional study 
opportunities for FM faculty 
interested in improving their 
implementation of the 
standards. Standards study 
sessions and faculty incentive 
programs are offered each 
semester to support faculty in 
their infusion of the standards in 
coursework. 
 
Center seeks opportunities to 
work with the administration of 
the School of Education at 
Francis Marion to ensure 
Teaching Children of Poverty 
Standards are implemented 
with fidelity.    

# Study opportunities offered               6      
# Faculty incentive projects                   2 
# faculty participants in study events  6    
# faculty participants in incentive  
   projects                                                  0 
 
# Meetings with Dean/Provost             3 
# Meetings to discuss alternative  
    activities to advance student  
    exposure                                               3 
 
FM School of Education – Center of 
Excellence Advisory Committee 
# of members                                           7 
# of meetings                                            3 
 
The Dean of the School and the Provost 
were apprised of the Center’s concerns 
around faculty utilization of Center 
resources, and engagement data was 
presented to the Provost and Dean for 
review.  A Center – School of Education 
committee was convened by the Provost 
and the Dean in Fall 2018.  Committee 
meetings were held in September 2018, 
and March and May, 2019.  

Multiple invitations were offered personally 
and electronically, however the majority of 
faculty members did not respond to surveys or 
other requests for information or engagement.   
Incentives, including cash payments to faculty, 
were not successful, however 4 faculty 
members were very actively engaged 
throughout the year in multiple Center events.   
 
The committee established by the Dean of the 
School is designed to improve School-Center 
collaboration.  The committee charged faculty 
with reassessing the degree to which TCOP 
Standards are embedded in courses.  An 
alignment matrix was developed. 

 Participation data 

 Faculty survey data 

 Meetings and 
communications with 
FM and FMSOE 
leaders 

 Strategies developed 
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 Student Teaching Award 
The Center provides incentives 
for initial certification students’ 
practice of high-quality teaching 
in high poverty schools by 
honoring a student teacher each 
semester for outstanding work 
with children of poverty.  An 
outstanding student teacher is 
selected each semester, based 
on application packages that 
require recommendations from 
cooperating teachers and 
supervising professors.   Awards 
are made during the final 
student teaching class each 
semester.  A committee of 
faculty members reviews 
applications and identifies 
awardees, rather than a single 
student teaching faculty advisor.  
This mechanism for full faculty 
input prior to naming the award 
winner emerged from faculty 
concerns expressed after 
winners announced.   

Marketing tools utilized: 

 Email announcements to all student 
teachers 

 Email announcements to all FM 
student teaching supervising 
professors    

 Flyers on campus 

 Flyers at monthly incentive events 

 Personalized announcements by 
Center staff to student teaching class 
delivered on first day of class.  

 Email addresses of current student 
teaching class secured on first day of 
class to facilitate repeated 
communication and marketing of 
opportunity. 

# Applicants for award                             5 
# Awards                                                     3            
 

 Student Teaching 
Award applications 

 Student Teaching 
Awards 
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 Essay Contest 
Each semester, the Center 
sponsors a contest for 
undergraduate and graduate 
students that affords them the 
opportunity to write about the 
impact of poverty on teaching 
and learning. Monetary prizes 
are awarded to winning essays 
at the graduate, undergraduate, 
and Teacher Cadet levels. 
Additionally, awarded essays 
may be published on the Center 
website or other publications in 
the future in order to elevate 
exposure of winning writers. 

Marketing tools utilized: 

 Email announcements to all FM 
Education students and to all Center 
Partner District Teacher Cadet 
programs. 

 Email announcements to all FM 
Education Faculty 

 Flyers on campus 

 Flyers at monthly incentive events 

# essays submitted Fall 2018                  33    
# essay readers trained                             8 
# winning essays recognized                    5       
 
# essays submitted Spring 2019             13    
# essay readers trained                             6 
# winning essays recognized                    6    
 
Participation in the essay contest remains 
lower than in previous years.  Center staff and 
task force members are exploring ways to 
increase participation or the option of 
developing alternative activities.    
 
 

 Faculty reader 
feedback 

 Faculty committee 
feedback 

 Essays recognized 
 
 

 Expanded FM Student 
Engagement with Center   
The Center seeks opportunities 
to better connect with FM 
students in an effort to increase 
their engagement with 
professional learning and 
networking opportunities 
beyond traditional coursework. 
Monthly incentive events held 
outside FM classrooms 
commonly used for Education 
courses include games and 
giveaways designed to expand 
awareness of Center events and 
activities and to gain 
information from students 
about their needs.  

Marketing tools utilized: 

 Email announcements to all FM 
Education students  

 Email announcements to all FM 
Education Faculty 

 Flyers on campus 

 Flyers at monthly incentive events           
# monthly student incentive events 8 
# student awareness meetings         2             
# class presentations                 8              
 
 

# incentive event participants           800 
# students in class presentations      110             
# Requests for information                    5  
# Visits to Center Resource center     60                                      
# Attendees at events                           55     
 
 

 Requests for 
information 
documentation 

 Attendance 
documentation 

 Event surveys 
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 Student Professional 
Organization  
TCOP SCHOLARS 
The Center seeks to expand 
preservice teacher interest and 
involvement in activities, 
events, and opportunities for 
professional growth.  A 
professional organization is now 
available for undergraduate 
students interested in deep 
study around evidence-based 
practices for high-poverty 
schools.  TCOP SCHOLARS meets 
monthly for study and 
networking.  SCHOLARS who 
attend meetings are eligible to 
purchase and wear a 
commencement stole as a part 
of their academic regalia; those 
who complete a required 
number of micro-credential-
type modules of study are 
awarded a medallion that 
signifies their successful deep 
study. 

# of SCHOLARS meetings                     8 
# of SCHOLAR members                    49 
 
Marketing tools utilized: 

 Email announcements to all FM 
Education students  

 Email announcements to all FM 
Education Faculty 

 Flyers on campus 

 Flyers at monthly incentive events           
 
 

# of modules completed                            132 
# of graduating SCHOLARS (stoles)              9 
# of SCHOLARS earning medallions              8 
 
According to one scholar, “Teaching Children 
of Poverty Scholars changed my outlook on 
education tremendously….  Education is vital, 
and thanks to TCOPS, I can now provide my 
students with the best learning experiences 
and help them want to learn,” May 2019 
Francis Marion University graduate.   

 Attendance 
documentation 

 Module submission 
records 
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Goals 1 & 2:  
Graduate 
students and 
inservice teachers 
will have multiple 
opportunities to 
study the unique 
needs of children 
in and of poverty 
through a menu 
of activities 
offered by the 
Center. 
 
 
 
 
 

Add-On Certification Courses   
A Center-convened task force 
developed the proposal for the 
2012-approved Add-On 
Certification and Endorsement 
for Teachers of Children of 
Poverty, the only one of its kind 
in the US. The Certification 
requires field experiences in all 
courses and includes two levels: 
Endorsement – Introductory Life 
in Poverty course and one more 
Add-On Certification – four 
courses, including 

 Life in Poverty 

 Language, Literacy, and 
Poverty 

 Teaching & Assessing in 
High Poverty Schools 

 Family and Community 
Engagement in High 
Poverty Schools  

 
Teachers express high interest 
in the content, however they 
are very concerned about 
course costs, even when 
reduced tuition and partial 
scholarships are offered.  
Reasons for not enrolling are 
listed as: 
--does not lead to Master’s  
   Degree  
--free courses available 
elsewhere 
--not accepted for PACE 
alternative certification 
--not required 
--no pay increase associated 
with Add On Certification 

Marketing tools utilized: 

 Email announcements to interested 
teachers  

 Announcements in Center 
newsletters 

 Announcements at professional 
study sessions 

 Reduced tuition offered through 
contract courses 

 Recognition of Saluda School District 
as winner of Lorin Anderson Award 
for Excellence. 

 Informational sessions at 2018 
Summer Institute led by Lexington 
One cohort 
 

# Courses Offered                               4  
# Students 
        EDUC 599 (Lexington 1) 
        EDUC 635 (Lexington 1) 
        EDUC 555 (Greenwood 50) 
        EDUC 599 (Greenwood 50) 
 
 
 
In response to expressed concerns 
received from teachers and educators, 
the Center continues to advocate to FM 
Provost and SOE Dean for a Master’s 
Degree with a specialization in Teaching 
Children of Poverty. A proposal for this 
degree program has been offered for 
consideration.   
 
Additionally, a formal request to include 
EDUC 555 – Introduction to Educational 
Programs for Children of Poverty as a 
required course in FM’s new Teaching 
and Assessment Master’s Degree has 
been made. 

Interest in graduate coursework leading to the 
Endorsement and Add On Certification 
remains very high.  The Center continues to 
advocate for both the coursework and for 
teachers and their concerns. 
 
SC SDE designated EDUC 555 as a PACE-
approved course. 
 
A successful cohort sponsored by Lexington 
School District One completed the required 4 
courses in Fall 2017.  A new cohort began in 
Spring 2018 and will complete in Fall 2019.  A 
3rd Lexington 1 cohort will begin in Spring 
2020, as will a PDEC cohort. 
 
# teachers on ‘request for course  
   information and notification’ list     42       
# Courses Offered                                    4           
# Enrolled students                               39           
 
2018-19 TCOP Certification-Eligible Students 
# Eligible for Endorsement                     39     
# Eligible for Add-On                                 0   
 
No positive response from FM School of 
Education in terms of including TCOP course(s) 
as requirements in degree programs.  A Center 
– School committee will convene in August 
2019.  These recommendations will be 
presented again. 
 
 
EDUC 555 – Introduction to Educational 
Programs for Children of Poverty approved as a 
substitution course in FM’s new Teaching and 
Assessment Master’s Degree, and will be 
offered in Spring 2020. 

 Course requests 

 Courses offered 

 Enrollment and 
completion data 

 Student feedback 

 Email and phone 
correspondence 

 



Request for EIA Program Funding for Fiscal Year 2020-21 and Program Report for Fiscal Year 2018-19 

Partnerships/Programs/Agencies 

20 
 

 TCOP Professional 
Development (EDPD) 
Coursework 
Using a non-traditional delivery 
format, professional learning 
offered through graduate 
coursework for recertification 
purposes only is offered.  These 
courses provide teachers and 
school leaders with knowledge 
and skills necessary to challenge 
the barriers of poverty.  These 
EDPD courses differ from 
traditional (Add-On 
Certification) graduate courses: 

 less costly to student 

 no field experience 
required 

summer scheduling 

Marketing tools utilized: 

 Email announcements to interested 
teachers  

 Announcements in Center 
newsletters 

 Announcements at professional 
study sessions 

 Reduced tuition offered through 
contract courses 

 
# EDPD summer courses                    1   

# students enrolled                                    24 
 
Robust and rapid course enrollment serves as 
an indicator of strong interest in this type of 
summer course offering.  Future summer 
courses will be planned.   
Post-course evaluation data collected 
electronically by FM and through unsolicited 
student communications further substantiates 
the value of this summer offering for 
recertification credit. 
Comments from 2019 students: 
“Fantastic class!  Loved tying in the Summer 
Institute.” 
“Amazing professor!” 
“This class was so informative.  I learned so 
much and was so inspired!” 
“This course gave me a new perspective about 
poverty.” 
“Best PD I have ever had.  Great impact on me 
and my teaching!” 
“I just wish this class was required for all 
teachers and administrators.” 
 

 Student Evaluations 
(when available) 

 Email and phone 
correspondence 
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 Higher Education Collaborative 
The Center convenes an annual 
collaborative meeting with IHEs 
to gauge interest, provide 
information, and encourage 
offering of courses or 
professional development for 
populations in their regions or 
service areas.   
Work with IHEs stems from a 
survey sent to determine 
current offerings related to 
teaching children of poverty and 
interest in partnerships on this 
front, in which 80% of 
respondents indicated that they 
are interested or maybe 
interested in collaborating with 
the Francis Marion University 
Center to explore ways to better 
serve teachers in high poverty 
schools. 

 Survey data led to 2018-19 Higher 
Education Collaborative meeting 
convened in conjunction with 
additional deep-dive COERC session 
 

 

# IHE stakeholders in attendance       2  
# IHE’s represented                               2  
# SDE representatives                           1 
 
 

 Higher education 
collaborative surveys 

 Meeting minutes 

 National Certification Efforts 
Communications with officials 
from other states interestied in 
exploring the SC model for this 
certification.   

 Discussions at professional study 
sessions, COERC, and other Center 
events 

 # of requests for specific information                                 
3 

 State representatives requesting 
information:  Louisiana, Michigan, 
Arkansas 

No Outcomes Email communication 
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Goal 2:   
Inservice teachers 
will have multiple 
opportunities to 
study the unique 
needs of children 
in and of poverty 
through a menu 
of activities 
offered by the 
Center. 

P-12 Outreach Projects 
The Center supports school 
based initiatives designed to 
provide services and support for 
P-12 teachers of children of 
poverty as they seek to address 
identified questions related to 
curriculum, instruction, and 
assessment.  A competitive 
application process that 
includes initial support for 
proposal development along 
with ongoing support 
throughout project 
implementation and assessment 
is used. The process is designed 
to equip teachers with 
expanded skills for identifying 
resources, as well as direct 
experience with action research. 

Marketing tools utilized: 

 Email announcements to Partner 
Districts 

 Announcements in Center 
newsletters 

 Announcements at professional 
study sessions 

 
# Call for Proposals released            1 
 
 

# P-12 outreach projects                               5                 
Total funding amount of  
              P-12 projects                             $8793 
2018-19 supported projects:   

 Referrals to Regulation: Meeting 
Students’ Sensory Needs to Gain Positive 
Outcomes 
Wallace Gregg Elementary, Florence 1 

 Diamond2Diamond-Peer Elevation 
through Collaboration & Mentoring, 
Lower Richland HS, Richland 1 

 Mommy, Daddy, Please Read with Me, 
College Park Elementary, Berkeley County 

 Mother Read Literacy, Berkeley County 
School District 

 Your Money Matters!, Timmonsville High 
School, Florence 4 

Not Applicable 



Request for EIA Program Funding for Fiscal Year 2020-21 and Program Report for Fiscal Year 2018-19 

Partnerships/Programs/Agencies 

23 
 

 NNPS Support to Schools and 
Districts 
The Center has partnered with 
Johns Hopkins University’s 
National Network of Partnership 
Schools for fourteen years in an 
effort to support family and 
community engagement and 
partnerships.   
 

# of NNPS Action Team Trainings      1 
# South Carolina State Department of 
Education Cohort meetings                2  
# regional training events                   1 
# NNPS outreach projects funded     4 
# NNPS recognition events                 1                      
# state or local training events          6 
# NNPS school visits                             3 
# NNPS Partner Districts                     5 
# attendees at all events                   184 
#Carolina Family Engagement Center 
Events                                                      3 
 
 

Partnership with SCDE FACE office to create 
the South Carolina Family Engagement K-12 
Framework. 
Partnership with the Carolina Family 
Engagement Center https://cfec.sc.gov/ as a 
NNPS representative and Teaching Children of 
Poverty “expert”.  
 
56 schools within five districts participated in 
NNPS with support from the Center of 
Excellence.  Among NNPS trainings and other 
trainings focused on family support strategies, 
94% agreed or strongly agreed that 
information would be used in their 
professional decisions, 95% agreed or strongly 
agreed that information would be used in 
professional activities, and 96% agreed or 
strongly agreed that information would be 
shared with their colleagues. 
 
Approximately 120 participants attended a 
training and/or end-of-year celebration 
 
Johns Hopkins University’s National Network 
of Partnership Schools honored the Center 
with the National Partnership Organization 
award for the 11th consecutive year. In 
addition, 1 NNPS district, Richland One, was 
awarded a District Partnership award and 1 
NNPS school, Moore Intermediate, Florence 1, 
was awarded a school partnership award and 
recognized for their innovative practices to 
engage families and the community.   
 
Center award winning partnership activities to 
be featured in the 2019  NNPS annual edition 
Promising Partnership Practices: 

 2018 Summer Institute 

 Outreach grants, school visits, news 
features, and I movie showcase.. 

 
Center NNPS partner schools with award 
winning partnership activities to be featured in 
the 2019  NNPS annual edition Promising 
Partnership Practices: 

 Greenwood Elementary, Florence 1 – 
Greenwood Game Night 

 H. B. Rhame Elementary, Richland One – 
Parent Spring Fling 

 Moore Intermediate, Florence One – 

Not Applicable 

https://cfec.sc.gov/
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 NNPS Outreach Projects 
In its role as a partner with 
Johns Hopkins University’s 
National Network of Partnership 
Schools, the Center supports 
school-based initiatives that 
support the efforts of P-12 
teachers to cultivate goal-
oriented family and community 
partnerships.  A competitive 
application process that 
includes initial support for 
proposal development along 
with ongoing support 
throughout project 
implementation and assessment 
is used. The process is designed 
to equip teachers with 
expanded skills for identifying 
resources, as well as direct 
experience with action research. 

Marketing tools utilized: 

 Email announcements to Partner 
Districts 

 Announcements in Center 
newsletters 

 Announcements at professional 
study sessions 

 
# Call for Proposals released                1 
 

# NNPS outreach projects funded              4 
Total funded NNPS  
school or district projects                 $3,683.38 
 
2018-19 Supported Projects: 

 “Attendance Counts” – Manning Early 
Childhood Education Center, Clarendon 2 

 “Parent Engagement Series” – North Vista 
Elementary, Florence 1 

 “Now We’re Cooking w/Art & Music” – 
Greenwood Elementary, Florence 1 

 “Family Game Night” – JC Lynch 
Elementary, Florence 3 

 

Not Applicable 
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 Poverty Simulations 
The Center facilitates 
opportunities for educators, 
social workers, and others 
interested in better 
understanding the challenges 
faced by families and children 
living in poverty to participate in 
the Missouri Community Action 
Poverty Simulation.  Not a game, 
this half-day activity is designed 
to sensitize participants to the 
overwhelming impact of poverty 
on the ability to manage daily 
living.  Simulations are labor-
intensive events, requiring 20 
volunteers during the event and 
5 work days for planning, 
preparation, and clean up.   

New Poverty Simulation Policy published 
by Center to ensure requesting agencies 
are fully equipped to provide needed 
supports for implementation. 

 
# Simulations requested                  10 
# Simulations offered                        4  
 
2018-19 Simulations 
# Florence 3 attendees                     100 
# Horry County attendees                100 
# 2019 Summer Institute pre-conference 
simulation attendees                         100 
#Lexington 2 attendees                     100 
                                   

In each simulation events, 100% of attendees 
agreed or strongly agreed that the event was 
positive and changed or confirmed their 
beliefs.  Comments from attendees include:  
 
“Opened many eyes to the struggle faced by 
many of our families.” 
”This presentation really made me understand 
what people in poverty go through.” 
”Great activity to bring awareness to poverty.” 

 Simulation Sign-In 
Information 
documents 

 Simulation 
Participant Surveys 
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 Professional Learning Sessions 
Professional learning is 
facilitated in schools and 
districts in South Carolina and 
across the nation.  The goal of 
these events is to provide 
focused study opportunities for 
educators and stakeholders 
centered on strategies for 
success in high poverty schools. 
 
Scholarly Presentations 
The goal of presentations made 
at professional conferences is to 
share the outcomes of Center 
research with the professional 
community and to expand 
outreach focused on successful 
strategies in high poverty 
schools. 
 
Sustained Professional Learning 
An action research model is 
used to guide sustained 
professional learning activities 
that are conducted with total 
school or district faculties 
interested in long-term and 
focused study of issues of 
importance to teachers of 
children of poverty.   

# Service  Presentations                 178         
# Scholarly Presentations                 16        
# Attendees  estimate)        vv   10,000 
# States featuring Center  
   presentations or other events         6 
# Sustained project sites                      7                     
 
Sustained Project Sites: 

 Saluda School District   

 Berkeley County School District 

 Greenwood Elementary 

 Florence 1 4K Multi-District Schools 
o Latta 
o Mullins 
o Dillon 4 

 Lexington-Richland 5  

About 194 professional learning sessions and 
scholarly presentations were conducted in 
2018-19.   Among participants who completed 
surveys between July 1, 2018 and June 30, 
2019, the overwhelming majority of 
respondents “Agreed” or “Strongly Agreed” 
that the conference sessions or workshop 
were professional (97%), high quality (96%), 
respectful of audience (97%), credible (97%), 
and interesting (96%). 
Comments provided on surveys include: 
 “This was hands down the most enjoyable PD 
I’ve ever been to.  On top of that it was also the 
most practical.  I’ll be able to use the 
information I learned to become a better 
teacher for my students.” 
“I tried the name plate/writing back and forth 
with the students the first week of school…life 
changing!  Best relationship building tool I 
have ever used.” 
“I’ve spoken with several colleagues who have 
mentioned how they’re seeing students in a 
different light, already.  We’ve only been 
together as an entire faculty once, this is 
amazing.  I took the Teaching Children of 
Poverty ongoing PD last year and LOVED it!  
Not only did I learn countless new ideas, but 
some of my own ideals and strategies were 
validated.  I really needed that.” 
“The presentation was the best professional 
development that I have attended in many, 
many years.  It was wonderful.  Our whole 
district needs to hear this.” 
 
 (See evaluator report for complete data) 

Professional 
Development Session 
Surveys   
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Goals 1, 2, 3:  
Undergraduate 
and graduate 
students and 
inservice teachers 
will have multiple 
opportunities to 
study the unique 
needs of children 
in and of poverty 
through a menu 
of activities 
offered by the 
Center. 
 

Workshop/Institute Series 
Workshops that feature 
nationally-recognized keynote 
speakers and a variety of 
concurrent sessions are offered 
in Summer for teachers, teacher 
candidates, school leaders, 
researchers, community 
partners, and other 
stakeholders.  The workshop 
and institute focuses on results-
driven best practices for high 
poverty schools and at-risk 
learners. 
 
Other Professional Learning 
Events 
The Center offers additional 
professional learning events 
that can help to engage pre-
service and in-service teachers 
in professional study focused on 
the needs of under-resourced 
learners and high-impact, 
evidence-based practices that 
are proven to advance student 
success.    Two events were 
offered in 2019-20:  EdCamp 
and Mindfulness Training. 

Marketing tools utilized: 

 Email announcements to interested 
teachers  

 Announcements in Center 
newsletters 

 Announcements at professional 
study sessions 

 
# workshop days                                    5 
# 2019 Summer Institute  
   Registrants                                       260 
# Preconference Registrants            100 
# Ed Camp Attendees                          98 
# Mindfulness Training attendees     15 
 
2019 Summer Institute 
#  keynote sessions                              4 
#  breakout sessions                          27 
# preconference sessions                    1 
# student volunteers trained            15 
Summer Institute Keynote Presenters: 
    John Hodge 
    Todd Nesloney 
    William Parrott 
    Kathleen Budge 
 
 

EdCamp 
Comments provided on surveys include: 
“I liked that, although the vibe was laid-back, 
we were able to learn from one another and do 
some great networking. “ 
“I learned so much, and it was a fun 
experience.” 
“I had the best time ever and still cannot 
believe it was entirely free! “ 
“This was a great experience. I gained a lot of 
insight and information through the various 
workshops I attended. I made new connections 
and was able to reach out and interact with 
teachers from other parts of the state that are 
dealing with similar experiences with their 
students as I am. “ 
“This was my first experience with the EdCamp 
style conference and it was very exciting...what 
a great day spent with others passionate about 
education like myself! There were options for 
everyone and so much to do throughout the 
day, even with anchor sessions to offer time to 
"re-group" from all of the fun conversations! 
Not only was the EdCamp experience great, 
but the team of leaders was 
phenomenal...thank you for a wonderful event 
- your hard work was evident and your passion 
was contagious (along with all of the positive 
energy, which is dire need these days)! “ 
(See evaluator report for complete data) 
 
Mindfulness Training  
Comment provided on surveys include: 
“I really enjoyed the information shared and 
look forward to practicing mindfulness myself 
and within my classroom.” 
 
 (See evaluator report for complete data) 
 

 Summer Institute 
Keynote Surveys 

 Summer Institute 
Breakout Session 
Surveys 

 Preconference 
Simulation Surveys 

 EdCamp Surveys 

 Mindfulness Training 
Surveys 
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 Research Consortium (COERC) 
The Center of Excellence 
Research Consortium (COERC) is 
convened annually to facilitate 
collaboration and conversation 
among research scholars, school 
district leaders and practitioners 
interested in studying children 
of poverty and best educational 
practices for high poverty 
schools.  

Marketing tools utilized: 

 Email announcements to Partner 
Districts 

 Announcements in Center 
newsletters 

 Announcements at professional 
study sessions 

 
# COERC convened                             1  
 
COERC Keynote Presenter:  
Dylan Wiliam- Emeritus Professor of 
Educational Assessment at University 
College London 

# COERC attendees                                34                   
 
100% surveyed rated the COERC as Excellent 
or Good, and representative comments 
include: 
“Great speaker.  Informed discussion of 
pertinent topics that I teach every day.” 
“Great professional learning opportunity.” 
“While I was not totally on board with 
everything the speakers said, I do know he was 
looking through a researcher’s lens.  What is 
most important, however, is he made me 
THINK about how we are approaching school 
improvement.” 
 

COERC Surveys 
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Goal 3:   
The Center’s 
broad reach will 
extend to 
professional study 
opportunities and 
resources for 
educators and 
stakeholders 
across the state, 
region, and 
nation. 

Higher Education Partnerships   
The Center seeks opportunities 
to create partnerships with 
other institutions of higher 
education that share an interest 
in research and practice as it 
relates to best practices for high 
poverty schools. 
 
Work with IHEs stems from a 
survey sent to determine 
current offerings related to 
teaching children of poverty and 
interest in partnerships on this 
front, in which 80% of 
respondents indicated that they 
are interested or maybe 
interested in collaborating with 
the Francis Marion University 
Center to explore ways to better 
serve teachers in high poverty 
schools 

The Center regularly surveys the 
availability and implementation models 
of ‘teaching children of poverty’ 
coursework and services at other 
institutions of higher education.   
# surveys to IHEs                                1 
 
The Center invites higher education 
partners to examine programs and 
practices in place across SC.  Higher 
Education Collaborative events are 
convened in which higher education 
institutions are invited to identify and 
study issues related to teaching children 
of poverty, specifically in terms of course 
and programmatic offerings. 
   
Marketing tools utilized: 

 Email announcements to Deans and 
Chairs 

 
# Higher Education Collaborative  
    strategic work sessions with  
    leaders, faculty or other higher  
    education partners (jointly offered  
    with COERC)                                       1 
 

# IHE stakeholders in attendance       2  
# IHE’s represented                               2  
# SDE representatives                           1 
 

 Higher education 
collaborative surveys 

 COERC surveys 

 Meeting notes 

 Health Resources Manual 
The Center publishes its Health 
Resources Manual that provides 
health information that teachers 
statewide may access to support 
the health needs of children of 
poverty.   

#Local vetted resources               130           
#National organizations vetted     133    
#Professional health org. & related  
        national org. vetted                   19           
#Total resources                 282  
 
The manual is divided into 10 sections 
representing 10 areas of health concerns 
and includes 282 vetted health 
resources.  

No outcome data available No data collector 
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 Resource Library  
The Center houses a lending 
library of resources relevant to 
the education of children of 
poverty, including videos, 
books, and other print 
resources.    

# resources housed                 983  
 
Holdings are continuously expanded to 
support educators’ needs for current 
research-based resources.   

 No outcome data available 
 

No data collector 

 Center Website 
(www.fmucenterofexcellence.or
g) Designed to recognize 
existing expertise and build local 
capacity, the site houses 
electronic resources appropriate 
for experienced and novice 
teachers of children of poverty, 
researchers, policy makers, and 
other stakeholders.    

Newly launched website on new platform 
in order to provide stable national access 
to a searchable data base organized 
around 25 best practices, in addition to 
other information and resources related 
to Center activities and events. 
                    
 

# visits to home page                             16,844  
# visits to its Best Practices tab              1,327 
# visits to ‘Contact Us’                             1,112 
# visits to Add-On Certification                 555 
 

Website data collector 

 Newsletter 
The Center publishes a monthly 
newsletter that features items 
of interest specifically to 
teachers of children of poverty.   
Distributed statewide to all 
school districts, and nationally 
to enrolled recipients, the 
newsletter is used to showcase 
best practices and to advertise 
Center events. 

# published newsletters                        9   
# districts in distribution list               80 
# newsletters distributed  
   electronically                               11,903 
# newsletters distributed  
        in 2018-29                             107,127 

Constant Contact data indicates that 
newsletters are read and utilized but more 
engagement is desired based on the number 
of ‘non-clicks’ registered.  This is addressed in 
each Partner District meeting. 

Constant Contact data 
collectors 
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 Online Presence 
The Center of Excellence uses a 
variety of online mechanisms to 
communicate with stakeholders, 
share resources and 
information, and facilitate 
registrations for events.  The 
Center of Excellence maintains a 
website, Facebook page, 
Pinterest site, and Twitter 
account.   

# Social Media Outlets utilized             4   
Facebook   
https://www.facebook.com/pages/Cente
r-of-Excellence-to-Prepare-Teachers-of-
Children-Of-Poverty/141026145936242 
# Likes                                      3478                                            
# Followers                                         3481                                              
Pinterest  
http://www.pinterest.com/fmucoe/   
# Followers                                           242                                  
Twitter   
@CenterofExcel    
# Followers                                           656                           
#Following                                              62 
Instagram 
@CenterofExcel    
#posts                                                      26 
#Followers                                              46                    

The Center’s webpage has had more than 
16,814 visits to its home page between August 
2018 and June 2019.  In addition, there were 
approximately 1,330 visits to its Best Practices 
site, 1,112 visits to Contact Us, and 555 visits 
to its TCOP Add-on Certification page.  The 
Facebook page has 3,512 followers.  The 
Center also has more than 670 Twitter 
followers and regularly “tweets” information 
to inform these followers. 
 

Social media data counts 

Fiscal Year 2019-20 
Problem/Issue Teachers who serve children in and of poverty (under-resourced learners) require specific knowledge and skills in order to provide the 

highest quality educational programs that will be most likely to close the achievement gap. Most teachers have limited personal 
experience with poverty and have no specialized training for their work with under-resourced learners and their families.   Teachers who 
understand the unique needs of children in or of poverty are better equipped to advocate and accommodate for them. 

Goal 1. Design and implement pre-service and graduate teacher education programs that attract qualified applicants and enable graduates 
to effectively teach children in or of poverty. 

2. Provide high quality professional learning support that includes collaborative research activities and the use of existing research 
evidence to improve curriculum, instruction, and assessment in schools serving large numbers of children of poverty, including that 
related to the knowledge and skills needed to work effectively with parents, health and human service providers, and other 
community resource agencies and stakeholders in an effort to meet the social, emotional, cognitive, and physical needs of children in 
or of poverty and to serve as advocates for them in the school, community, state, and nation. 

3. Serve as the premier resource for helping teachers learn how to provide a high quality education to all children in or of poverty. 

https://www.facebook.com/pages/Center-of-%09Excellence-to-Prepare-Teachers-of-Children-Of-%09Poverty/141026145936242
https://www.facebook.com/pages/Center-of-%09Excellence-to-Prepare-Teachers-of-Children-Of-%09Poverty/141026145936242
https://www.facebook.com/pages/Center-of-%09Excellence-to-Prepare-Teachers-of-Children-Of-%09Poverty/141026145936242
http://www.pinterest.com/fmucoe/
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Strategies and 
Resources 

(What 
intentional 
actions are 

needed to reach 
the goal and 

implement the 
program?  What 

resources or 
investments will 

be used to 
implement each 

strategy?) 

Activities/Intervention 
(What does the project or 

program do to make progress 
toward goal and/or address the 

problem?) 

Outputs  
(How do you know you are making 

progress?  Include measurable 
numbers that reflect 

implementation progress and 
progress toward completing 

activities.) 

Outcomes (1-2 years) 
(How do you know you have made 

significant progress?  Include 
measurable numbers that indicate 

impact on population being 
served.) 

Measures and Assessment 
Tools 

 (How do you measure your 
outputs and outcomes?  

What are your outcomes or 
measures?) 

Per direction of Bunnie Ward on September 12, 2019, and in the interest of document length,  
the logic model for Fiscal Year 2019-20 includes ONLY any specific additions, deletions, or other changes to the 2018-19 logic model.   

Goal 1:  
Undergraduate 
and graduate 
students will be 
recruited for 
enrollment at FM 
because of its 
focus on teaching 
children in or of 
poverty. 

Professional study opportunities 
and work sessions for FM Faculty to 
promote their engagement with 
TCOP Standards, increase student 
access to study of TCOP Standards 
and mastery upon completion. 
 
 
 

 Faculty study of Attitudes and 
Beliefs Survey 

 Faculty study of Mastery 
Assessment 

 On-demand video study 
opportunities 

Exploration of micro-credentials for 
TCOP study 

 Faculty feedback 

 Student outcome data on Center 
measures 

 Session Surveys 

 Outcome data on Center 
measures 

 

Goals 1 & 2:  
Graduate students 
and inservice 
teachers will have 
multiple 
opportunities to 
study the unique 
needs of children 
in and of poverty 
through a menu of 
activities offered 
by the Center. 

Other professional study events 
outside of the standard menu of 
activities designed to engage pre-
service and in-service teachers in 
professional study focused on the 
needs of under-resourced learners 
and high-impact, evidence-based 
practices that are proven to 
advance student success.  

Best. Workday. Ever.  
Event planned for February 2020. 

Marketing tools utilized: 

 Email announcements to 
interested teachers  

 Announcements in Center 
newsletters 

 Announcements at professional 
study sessions 

 

 Session Surveys 

 # of attendees 
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Goal 1:  
Undergraduate 
and graduate 
students will be 
recruited for 
enrollment at FM 
because of its 
focus on teaching 
children in or of 
poverty. 
 
Goals 1 & 2:  
Graduate students 
and inservice 
teachers will have 
multiple 
opportunities to 
study the unique 
needs of children 
in and of poverty 
through a menu of 
activities offered 
by the Center. 
 

A Center-convened task force 
developed the proposal for the 
2012-approved Add-On Certification 
and Endorsement for Teachers of 
Children of Poverty, the only one of 
its kind in the US. The Certification 
requires field experiences in all 
courses and includes two levels: 
Endorsement – Introductory Life in 
Poverty course and one more 
Add-On Certification – four courses, 
including 

 Life in Poverty 

 Language, Literacy, and Poverty 

 Teaching & Assessing in High 
Poverty Schools 

 Family and Community 
Engagement in High Poverty 
Schools  

 
Teachers express high interest in 
the content, however they are very 
concerned about course costs, even 
when reduced tuition and partial 
scholarships are offered.  Reasons 
for not enrolling are listed as: 
--does not lead to Master’s  
   Degree  
--free courses available elsewhere 
--not accepted for PACE alternative 
certification 
--not required 
--no pay increase associated with 
Add-On Certification 

Graduate courses offered in non-
traditional formats and with 
enrollment limits reduced or 
eliminated.                                                             
 

 # Graduate course enrollment          

 # Course offerings            
 
 
 
 
 

 # Graduate course 
enrollment          

 # Course offerings                                                                        
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Goal 2:   
Inservice teachers 
will have multiple 
opportunities to 
study the unique 
needs of children 
in and of poverty 
through a menu of 
activities offered 
by the Center. 

Sustained Professional Learning An 
action research model is used to 
guide sustained professional 
learning activities that are 
conducted with total school or 
district faculties interested in long-
term and focused study of issues of 
importance to teachers of children 
of poverty.   

2019-20 Sustained Projects: 

 Saluda School District   

 =Genessee  (MI) County School 
District       

 Loris Middle School 

 Berkeley County School District 

 Goose Creek Elementary School 

 Dutch Fork Elementary School 

 Greenwood School District 50 4K 
Program 

 Furman Middle School 

 Rawlinson Road Middle School                 

 Florence 1 4K Multi-District 
Project  

 Lexington-Richland 5 

 South Carolina State Department 
of Education 

 Professional Development 
Session Surveys     

 Professional 
Development Session 
Surveys   

Goal 2:   
Inservice teachers 
will have multiple 
opportunities to 
study the unique 
needs of children 
in and of poverty 
through a menu of 
activities offered 
by the Center. 

The Center partners with Johns 
Hopkins University’s National 
Network of Partnership Schools to 
support family and community 
engagement and partnerships.   
 

Project expansion to include Carolina 
Family Engagement Center’s Regional 
Liaisons to provide NNPS support and 
to develop leadership at the building 
and district level so that leadership 
and support can be provided from 
within.  

 Session Surveys   

 # NNPS activities 

 Session Surveys   

 # NNPS activities 

Goal 2:   
Inservice teachers 
will have multiple 
opportunities to 
study the unique 
needs of children 
in and of poverty 
through a menu of 
activities offered 
by the Center. 

Professional Learning Sessions 
Professional learning is facilitated in 
schools and districts in South 
Carolina and across the nation.  The 
goal of these events is to provide 
focused study opportunities for 
educators and stakeholders 
centered on strategies for success 
in high poverty schools. 
 

 On-demand videos 

 Microcredentialing 
 

 Session Surveys   

 # Microcredentials or videos 

 Session Surveys   

 # Microcredentials or 
videos 
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Goal 3:   
The Center’s broad 
reach will extend 
to professional 
study 
opportunities and 
resources for 
educators and 
stakeholders 
across the state, 
region, and nation. 

Center Website 
(www.fmucenterofexcellence.org) 
Designed to recognize existing 
expertise and build local capacity, 
the site houses electronic resources 
appropriate for experienced and 
novice teachers of children of 
poverty, researchers, policy makers, 
and other stakeholders.    

 Brand enhancement through 
website updates 

 Social media platform updates 
 

 # visits to home page                              

 # visits to its Best Practices tab               

 # visits to ‘Contact Us’                              

 # visits to Add-On Certification                  

 Website data collector 

Fiscal Year 2020-21 
Problem/Issue Teachers who serve children in and of poverty (under-resourced learners) require specific knowledge and skills in order to provide the 

highest quality educational programs that will be most likely to close the achievement gap. Most teachers have limited personal 
experience with poverty and have no specialized training for their work with under-resourced learners and their families.   Teachers who 
understand the unique needs of children in or of poverty are better equipped to advocate and accommodate for them. 

Goal 1. Design and implement pre-service and graduate teacher education programs that attract qualified applicants and enable graduates 
to effectively teach children in or of poverty. 

2. Provide high quality professional learning support that includes collaborative research activities and the use of existing research 
evidence to improve curriculum, instruction, and assessment in schools serving large numbers of children of poverty, including that 
related to the knowledge and skills needed to work effectively with parents, health and human service providers, and other 
community resource agencies and stakeholders in an effort to meet the social, emotional, cognitive, and physical needs of children in 
or of poverty and to serve as advocates for them in the school, community, state, and nation. 

3. Serve as the premier resource for helping teachers learn how to provide a high quality education to all children in or of poverty. 
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Strategies and 
Resources 

(What 
intentional 
actions are 

needed to reach 
the goal and 

implement the 
program?  What 

resources or 
investments will 

be used to 
implement each 

strategy?) 

Activities/Intervention 
(What does the project or 

program do to make progress 
toward goal and/or address the 

problem?) 

Outputs  
(How do you know you are making 

progress?  Include measurable 
numbers that reflect 

implementation progress and 
progress toward completing 

activities.) 

Outcomes (1-2 years) 
(How do you know you have made 

significant progress?  Include 
measurable numbers that indicate 

impact on population being 
served.) 

Measures and Assessment 
Tools 

 (How do you measure your 
outputs and outcomes?  

What are your outcomes or 
measures?) 

Per direction of Bunnie Ward on September 12, 2019, and in the interest of document length,  
the logic model for Fiscal Year 2019-20 includes ONLY any specific additions, deletions, or other changes to the 2018-19 logic model.   

No additions, deletions, or other changes are planned at this time. 
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Question 1: Evidence/Research: Description of relevant research, evidence or best practices that describe how change occurs.  You may include 
citations, best practices, or national, state or regional evidence.  A bulleted format is encouraged.  

 Discussion of diversity, equity, and inclusion in education have long occurred around topics of race, ethnicity, gender, and special needs;  however, only in recent years 
have researchers and practitioners begun to explore the impact of life with limited resources on school success even though this demographic is strongly represented in 
the majority of schools in our nation.  In 2016, 41% of the 72.4 million children under the age of 18 lived in low income homes, including 22% in near poor homes, and 
19% in poor homes. (http://www.nccp.org/publications/pub_1194.html)  Before universal free meals became available at many schools, seventy percent of all school 
meals provided in fiscal year 2013 were provided free of charge or at reduced prices. (http://febp.newamerica.net/background-analysis/federal-school-nutrition-
programs)  

 A recent analysis concluded that students in schools with high levels of students in poverty are well behind their peers (up to four grade levels by Grade 6) in schools 
with students with higher income levels (Rich, Cox, & Block, 2016).  In exploring almost 500 studies related to student achievement and socioeconomic status, Hattie 
(2009) found that socioeconomic status at the school level impacts student achievement more than individual-level socioeconomic status; however, both have a strong 
influence on student achievement.  Among factors associated with students’ home, home environment and socioeconomic status are the top two influencers of 
achievement ranked 31 and 32 respectively of 138 factors explored.  Aspects related to the student, teacher, teaching, school, and curricula all have aspects that rank 
higher than home environment and socioeconomic status indicating the importance of these factors in influencing achievement and mitigating the income-based 
achievement gap (Hattie, 2009). 

 Fifteen years ago, poverty as a mitigating factor was a discussion point that few practitioners were willing to address.  The prevailing thought was that achievement was 
most directly correlated with family structure, mother’s level or education, and ethnicity.  Marzano (2004), however, reported that even when those key variables are 
controlled, children of poverty are less than half as likely to do as well in school as their more affluent peers.  Further, national and state data indicate that under-
resourced students perform at alarmingly low levels on key measures of school success.  As early as 2001, Biddle found that children of poverty are more likely to be 
labeled as problem students, tracked at lower tracks, and fall behind.  Since then, trends in data are clear that this demographic subgroup struggles at all school levels, 
culminating with a dropout rate for children of poverty that is more than five times greater than that of their more affluent peers.   
(https://nces.ed.gov/programs/digest/d13/tables/dt13_219.75.asp)  Districts and schools struggle to find ways to capitalize on the abilities of this important sub-group.   

 The science of learning offers insights that can inform practice because the good news from the science of learning is that all brains are built to change.  As early as 
1966, Skeels reported dramatic IQ improvements of children removed from an orphanage and placed in the care of 12 year old institutionalized girls.  More recently, 
consistent findings from neuroscience report on neural plasticity and the impact of life experiences on early brain architecture that serves as the foundation for all 
future learning, behavior, and health.  While genetics provide a blueprint and set outer limits for development and achievement, the environment and life experiences 
determine how much of one’s potential is actually met.  Early high quality experiences are best for brain development and later achievement but all brains can and do 
change, given appropriate experiences that stimulate the formation of brain circuits that are then reinforced by repeated use. 

 The Center is grounded by an understanding that in the United States, the income achievement gap has been growing for the past 25 years increasing by up to 40% 
since the 1970s and growing more sharply than gaps based on ethnicity or parental education levels (Reardon, 2011).  “The gap appears to have grown at least partly 
because of an increase in the association between family income and children’s academic achievement for families above the median income level: a given difference in 
family incomes now corresponds to a 30 to 60 percent larger difference in achievement than it did for children born in the 1970s,” (Reardon, 2011, pg.2). 

 The mission of the Center is to increase the achievement of children of poverty by improving the quality of undergraduate teacher preparation, graduate teacher 
preparation, and the professional development of in-service teachers, and the work of the Center is focused squarely on teachers and other educational stakeholders 
and professional learning activities in support of their work.  Respected organizations have worked to develop principles of effective professional study, including The 
National Staff Development Council (NSDC): 

 

 

http://www.nccp.org/publications/pub_1194.html
http://febp.newamerica.net/background-analysis/federal-school-nutrition-programs
http://febp.newamerica.net/background-analysis/federal-school-nutrition-programs
https://nces.ed.gov/programs/digest/d13/tables/dt13_219.75.asp


Request for EIA Program Funding for Fiscal Year 2020-21 and Program Report for Fiscal Year 2018-19 

Partnerships/Programs/Agencies 

38 
 

  

www.nsdc.org/standards, The U.S. Department of Education: www.ed.gov/policy/elsec/leg/esea02/pg107.html#sec9101, and Goals 2000: 
www.ed.gov/G2K/bridge.html.  This body of work is used to drive the design and implementation of Center activities.  Center activities professional study opportunities 
are organized around these ideas: 
o High-quality professional study supports teacher understandings around both the science of learning and evidence-based pedagogy. 
o High-quality professional study is driven by teacher application and research using, when possible, an action research model.  
o High-quality professional study has a positive impact on the classroom in terms of both teacher effectiveness, teacher efficacy, and student outcome measures. 

 The Center strives to accomplish it goals through a menu of offerings that include short-term and extended study, cultivation of learning communities and networks, 
and direct support services for teachers and schools.  “Conferences, workshops, books, online resources, and periodicals can dramatically change individual practices 
and launch discussions among colleagues. Yet sustained, job-embedded professional development translates into real change.” 
http://www.ascd.org/ASCD/pdf/siteASCD/OSCB_fact_sheet.pdf 

 An action research model is utilized for sustained, job-embedded professional study, both in Francis Marion graduate coursework and in sustained school-based 
professional study.  This model engages educators in the development, implementation, and assessment of studies in the context of their own schools.   Action 
research professionalizes teacher behaviors, supporting the development of a truly reflective practitioner that takes informed 
action.http://www.ascd.org/publications/books/100047/chapters/What-Is-Action-Research%C2%A2.aspx  

 The power of effective schools and teachers to create change in development and in achievement, then, cannot be underestimated.  Mendro, et.al. (1998) reported 
that two years with an effective teacher cannot remediate achievement loss caused by one year with a poor teacher; Hanushek and Rivkin (2006) found that most 
effective teachers need six months to accomplish the same amount of learning that requires two years by least effective teachers; and Hamre and Pianta (2005) 
reported that students from disadvantaged backgrounds learn at the same rate as advantaged students with effective teachers.  Additionally, Min Sun (2016) found 
evidence of a spillover effect from more effective colleagues.  Sun found that having a peer teacher one standard deviation more effective than a student’s own teacher 
for just one year would increase this student’s likelihood of going to college by approximately .25 percentage points which translates to a financial value to this student 
of approximately $10,000 in additional lifetime earnings.   

 Historically, one-size-fits-all preparation programs have provided teachers with strong educational foundations but fewer opportunities for practical application with 
under-resourced students under the supervision of highly qualified master teachers.  Educators who land positions in schools that serve large numbers of under-
resourced students report that they are not prepared to provide the accommodations needed to reveal the often-hidden potential of their students.  As a result, many 
teachers move on to more affluent schools and districts or leave the profession all together. 

 The Center of Excellence to Prepare Teachers of Children of Poverty at Francis Marion University has used theory, research, and practice to better prepare and support 
current and future teachers of children in and of poverty.  The Center continuously reviews the literature and conducts original research to identify strategies that 
matter most for under-resourced students.  Twenty-five high-impact teacher and school moves have their foundation in the work of research leaders in the science and 
practice of learning, including, as examples, Carol Dweck (Mindsets), John Vito (Motivation), Eric Jensen, Judy Willis, Bruce Perry (Science of learning), Karl Alexander 
(Social Psychology), Albert Mehrabian, Dylan Wiliam, John Hattie, Robert Marzano (Pedagogy), Joyce Epstein (Family and Community Engagement), and Lorin Anderson 
(Educational Research).  Findings from these influential researchers have informed the identification of 25 very specific practices that benefit learners of all ages and 
levels, as well as a strong research base that empowers teachers, leaders, and stakeholders to examine common practices with an eye for quality, all applied through an 
action research model. 

http://www.nsdc.org/standards
http://www.ed.gov/policy/elsec/leg/esea02/pg107.html#sec9101
http://www.ed.gov/G2K/bridge.html
http://www.ascd.org/ASCD/pdf/siteASCD/OSCB_fact_sheet.pdf
http://www.ascd.org/publications/books/100047/chapters/What-Is-Action-Research%C2%A2.aspx
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 The 25 practices are embedded in a series of six standards for teachers of under-resourced learners that were developed by the Center.  The focus of each 
standard, along with an example of a classic and of a more recent supportive study, text, or article, include:   
 
Standard 1:  Life in Poverty  
Berliner, D. C. (2012). Effects of inequality and poverty vs. teachers and schooling on America’s youth. Teachers College Record, 116 (1), Retrieved march 
1, 2013, from http://www.tcrecord.org/content.asp?contentid=16889 
Biddle, B. J., Ed. (2001).  Social class, poverty, and education.  New York:  Routledge/Palmer. 
Jensen, E.  (2016).   Poor students, richer teaching:  mindsets that raise student achievement.  Bloomington, IN:  Solution Tree Press.   
  
Standard 2:  Language and Literacy in High Poverty Schools 
Fernald, A., Marchman, V. A., & Weisleder, A.  SES differences in language processing skill and vocabulary are evident at 18 months.  Developmental Science, 
16 (2), Retrieved june 5, 2015, from http://onlinelibrary.wiley.com/doi/10.1111/desc.12019/abstract 
Hart, B. & Risley, T. (2018).  Meaningful differences in the everyday experience of young American children.  Baltimore, MD:  Brookes Publishing. 
Jensen, E.  (2009). Teaching with poverty in mind.  Alexandria, VA:  ASCD. 
 
Standard 3:  Family and Community Partnerships in High Poverty Schools  
Epstein, J. L. (2011). School, family, and community partnerships: Preparing educators and improving schools. Second Edition.  Boulder, CO: Westview Press. 
Parrett, W. H. & Budge, K. M. (2011).  Turning high-poverty schools into high-performing schools.  Alexandria, VA:  ASCD. 
 
Standard 4:  Building Classroom Community in High Poverty Schools 
Evertson, C. M. & Weinstein, C. S., Eds. (2006).  Handbook of classroom management:  Research, practice, and contemporary issues.   Mahwah, NJ:  Lawrence 
Erlbaum Associates. 
Jensen, E.  (2013). How poverty affects classroom engagement.  Educational Leadership (70) 8, Retrieved june 5, 2015 from 
http://www.ascd.org/publications/educational-leadership/may13/vol70/num08/How-Poverty-Affects-Classroom-Engagement.aspx 
 
Standard 5:  Curriculum Design, Instructional Strategies, and Assessment in High Poverty Schools 
Blankstein, A. and Noguera, P. (2012).  What works in school turnarounds?  Education Week, (31) 17, Retrieved june 5, 2015 from 
http://www.edweek.org/ew/articles/2012/01/18/17blankstein_ep.h31.html 
Marzano, R.  (2004)  Building background knowledge for academic achievement.  Alexandria, VA:  ASCD. 
Marzano, R. J. (2006).  Classroom assessment and grading that work.  Alexandria, VA:  ASCD.  
Parrett, W. H. & Budge, K. M. (2011).  Turning high-poverty schools into high-performing schools.  Alexandria, VA:  ASCD. 
Smith, D., Frey, N., Pumpian, I., & Fisher, D. (2017).  Building equity:  Policies and practices to empower all learners.  Alexandria, VA:  ASCD.  
 
Standard 6:  Teachers as Learners, Leaders, and Advocates in High Poverty Schools 
Branch, G. F., Hanushek, E. A., & Rivkin, S. G. (2012).  “Estimating the effect of leaders on public sector productivity: The case of school principals.”  NBER 
w17803.  Cambridge MA: National Bureau of Economic Research.  Retrieved june 5, 2015 from http://www.nber.org/papers/w17803 
Stronge, J. H. (2018).  Qualities of effective teachers.  Alexandria, VA:  ASCD. 
 

 
 
 
 
 
 

http://www.tcrecord.org/content.asp?contentid=16889
http://onlinelibrary.wiley.com/doi/10.1111/desc.12019/abstract
http://www.ascd.org/publications/educational-leadership/may13/vol70/num08/How-Poverty-Affects-Classroom-Engagement.aspx
http://www.edweek.org/ew/articles/2012/01/18/17blankstein_ep.h31.html
http://www.nber.org/papers/w17803
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Question 2: External Factors: Provide additional information about any external factors that may impact the implementation and/or achievement 

or outcomes during the current fiscal year 2019-20, or the next fiscal year, 2020-2021. A bulleted format is encouraged.  

External factors that may impact the implementation and/or achievement or outcomes during FY 2019-20 or 2020-2021 include: 

 Continued recognition by SC Department of Education of Center’s model may lead to inclusion of the Center in planning for sustained action research-based 

projects that will be implemented in 2019-20 or 2020-21. 

 Recognition by national and state education organizations and groups may lead to invitation of Center staff as keynote speakers at major events and as 

named experts for projects and programs. 

 Francis Marion University and School of Education leadership changes and engagement with the Center may lead to new visions for the Center, as 

represented initially by the establishment of a ‘Center of Excellence-School of Education Committee’ and a seat on the ‘School of Education Leadership 

Committee’ for Center Director, Tammy Pawloski. 

 Continued updating of Center website may lead to expanded Center reach. 

 Increased national awareness of and focus on poverty and its impact on the brain and school success may lead to increased interest in the Center as a 

resource for strategies and support. 

 The Abbeville vs. South Carolina lawsuit legislative and judicial actions may continue to lead to increased interest in the Center as a resource for high 

poverty schools in South Carolina. 
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  Evaluation – Use the 

Logic Model to provide further detail on Items A – C. 

A. Outcomes 
Use the space below to describe methods used to determine the program’s impact on program 
participants or recipients.  Document measures or evidence collected to demonstrate impact.  
Attach additional pages if necessary. 

Methods used to Determine Program Impact: 
An annual external evaluation, summarized in this report, has been conducted since the Center of Excellence’s inception, to identify 
areas for improvement and expansion based on its three goals: 1) improve pre-service education related to teaching children of 
poverty, 2) enhance knowledge and practices of in-service teachers related to teaching children of poverty, and 3) serve as 
premiere resource for teaching children of poverty. 
 

The evaluation philosophy and methods used are based on Michael Quinn Patton’s utilization-focused evaluation.  After all data 
collection events, the independent evaluator provides a synopsis of evaluation findings. Surveys, assessments, focus group 
protocols, and other evaluation instruments were developed and are revised by the independent evaluator with input from Center 
faculty and staff.  These synopses are designed to inform Center staff of findings, recommendations, and suggestions as soon as 
possible.   

 
Measures or Evidence Collected to Demonstrate Impact: 
The Center of Excellence to Prepare Teachers of Children of Poverty (COE) at Francis Marion University uses theory, research, and 
practice to better prepare and support current and future teachers of children of poverty.  Three objectives guide the utilization-
focused evaluation process (Patton, 2008).   
 
Evaluation Objective 1: Understand and improve the impact of Teaching Children of Poverty (TCOP) Standards and the teacher 
education program at Francis Marion University on the preparation of pre-service teachers and the diverse students they will teach.  
This objective is measured using the following methods: 

 TCOP Attitudes and Beliefs Survey (Fall 2018 and Spring 2019) 

 TCOP Longitudinal Survey (Winter 2019) 

 TCOP Mastery Assessment (Fall 2018 and Spring 2019) 

 Francis Marion University Student Teacher Focus Group (Spring 2019) 
 
Evaluation Objective 2: Understand the impact and improve the provision of professional development related to Teaching Children 
of Poverty in partner districts in the Pee Dee region, South Carolina, and across the nation.  This objective is measured using the 
following methods: 

 Evaluations of Professional Development Seminars  

 Evaluations of Specialized Professional Development (Summer Institute, Other Events) 

 Evaluations of National Network of Partnership Schools Initiatives 
 
Evaluating Objective 3: Serve as a state and national resource on Teaching Children of Poverty by facilitating the exchange of 
information and encouraging mechanisms to enhance outcomes for children of poverty. This objective is measured using the 
following methods: 

 Teaching Children of Poverty Add-on Endorsement and Certification  

 Inquiries, Awards, and Recognitions 

 Research Consortium (Spring 2019) 

 Center of Excellence Website and Web Presence Through Social Media 
 
Evidence collected to demonstrate impact on all measures is included in the Independent Evaluator’s report, Attachment A, page 
47. 
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B. Implementation 
Use the space below to reflect on the current implementation of the program. Outline the methods 
used and data collected. If the program is new, explain how the following questions will be 
addressed:  

 Has the program shifted or deviated from the original program plan? If yes, explain. 

 Are services or activities going as planned?  If no, explain. 

 Is the program reaching the intended target population or the intended number of participants?  
If no, explain. 

 Is it leading to expected outcomes?  If no, explain. 

 How do participants or recipients perceive the services, benefits, activities of the program?  
What methods have been employed to understand participants’ or recipients/ perceptions?  

Has the program shifted or deviated from the original program plan?   
The program has largely remained on track with a focus on three key areas: undergraduate and graduate student 
preparation, in-service teacher preparation, and outreach that positions the Center as the premier resource for teachers in 
high poverty schools.  An earlier fourth and separate focus on family and community engagement in high poverty schools 
was recently repositioned and included under the umbrella of support for in-service teachers. 
 
Are services or activities going as planned?   
In-service teacher supports are highly successful and continuously expanding.  Graduate programs are sought by teachers 
from across the state and the nation, and they are growing as allowed under current university regulations.  Evaluation 
measures note these as the strengths that have led to the Center’s strong state and national reputation as a premier 
resource for teachers of children in and of poverty.  Despite access to a menu of services and activities designed specifically 
for pre-service teachers, this population is far less involved and data from Mastery Assessments and other measures 
suggest a need for an increased and improved opportunities to learn about and apply Center strategies.  To this end, a 
overwhelmingly successful professional organization, Teaching Children of Poverty SCHOLARS, has been established and 
meets monthly. 
 
Is the program reaching the intended target population or the intended number of participants?   
The Center has exceeded expectations for reach to in-service teachers, extending beyond the Pee Dee Region to the state, 
the Southeast, and the nation.  Participation in activities and events grows annually, and, as an example, the Summer 
Institute registrations were at full capacity well in advance of the event.  Still more work is needed to attract and engage 
pre-service teachers at Francis Marion and to expand the project concept to other institutions of higher education. 
 
Is it leading to expected outcomes?   
As noted in the independent evaluator’s report, “Since 2004, the Center of Excellence to Prepare Teachers of Children of 
Poverty has been a leader in South Carolina and the southeast region in disseminating information, providing professional 
development, and increasing teacher effectiveness related to teaching children of poverty.”  Outcomes with in-service 
teachers exceed expected outcomes, and more and expanded services aligned with that goal are expected in the coming 
year.  Still more work is needed to more effectively engage and subsequently prepare undergraduate and graduate 
students for the profession. 
 
How do participants or recipients perceive the services, benefits, activities of the program? 
Data from multiple measures indicate that services, benefits and activities are viewed as excellent by the majority of those 
who participate. Participation increases each year and requests for services regularly exceed the Center’s current capacity 
to provide. 
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C. External Evaluation 

Has an independent program evaluation external to the organization been conducted? 
 
 
____________X_______________ Yes _____________________________ No 
 

If “Yes,” please describe.  What was the date of the most recent evaluation?  What were the findings and 
recommendations?  Please provide a hyperlink or copy of the most recent evaluation.   

An independent evaluation is completed at the conclusion of each fiscal year by Dr. Leigh Kale D’Amico.  The executive 

summary of the report completed in September 2019 is attached below, and the complete report is included as 

Attachment A, beginning on page 45 of this report.   

EXECUTIVE SUMMARY 

Since 2004, the Center of Excellence to Prepare Teachers of Children of Poverty has been a leader in South Carolina 

and the southeast region in disseminating information, providing professional development, and increasing teacher 

effectiveness related to teaching children of poverty.  Originally funded through a 5-year “Centers of Excellence” grant 

awarded by the South Carolina Commission on Higher Education, the Center of Excellence has continued well beyond 

this initial investment.   

Three goals guide the work of the Center: 1) improve pre-service education related to teaching children of poverty, 2) 

enhance knowledge and practices of in-service teachers related to teaching children of poverty, including supports for 

family and community engagement, and 3) serve as the premiere resource for teaching children of poverty.  Each 

year, progress toward goals is assessed through a utilization-focused evaluation (Patton, 2008).  The Center has made 

progress in each goal in its tenure, and a continuous quality improvement model is used to identify strengths and 

areas for attention.   

Improve Pre-Service Education 

In 2018–2019, more students than recent years appear to have been exposed to Teaching Children of Poverty 

Standards within undergraduate education courses based on the number of Teaching Children of Poverty Attitudes 

and Beliefs Surveys completed.  Approximately 17 faculty members/instructors integrated Teaching Children of 

Poverty Standards and Key Practices within approximately 26 courses.  In addition, student teachers in fall 2018 and 

spring 2019 demonstrated slight improvements in average scores on the Teaching Children of Poverty Mastery 

Assessment, and the perception of knowledge, skills, confidence, and preparation in teaching children of poverty 

improved among students who completed 8 or more courses with integrated standards based on the Teaching  
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Children of Poverty Longitudinal Survey.  While these measures suggest positive movement, student perceptions of 

Course, Instructor, and overall Preparation in courses that integrate Teaching Children of Poverty Standards and Key 

Practices continued to decline as has been the trend since its high point in Fall 2012. 

Recommendations include 1) engage faculty in efforts to effectively integrate Teaching Children of Poverty Standards 

and Key Practices in coursework through Faculty Forums like the one held in March 2019 and 2) ensure that 

integration efforts by faculty are cohesive and reinforced to promote mastery of material.  In addition, professional 

development opportunities such as EdCamp were highlighted as seminal experiences by undergraduate students who 

benefit from collaborating with current teachers  

Enhance In-Service Education 

Professional development for districts and educational stakeholders and events such as the Summer Institute 

continue to impact many educators and receive high satisfaction ratings among participants.  In 2018–2019, the 

Center of Excellence engaged with 24 partner districts as well as other districts and organizations focused on teaching 

children of poverty.  The 24 partner districts have a total student enrollment of approximately 285,000 students and 

employ more than 19,500 teachers across the districts.  In 2018, the average percent of students living in poverty 

within these partner districts was 75%.  The Center of Excellence provided more than 170 professional development 

sessions as well as other large professional development opportunities such as the Summer Institute, a two-day event 

held in summer 2019.  More than 85% of survey respondents rated these session as “Much Better” or “Somewhat 

Better” than other professional development.  In addition, the Summer Institute keynote speakers and breakout 

sessions received among the highest ratings compared to previous Summer Institutes, which are always rated highly.  

Two of the three keynote speakers had 100% agreement on quality factors, with the third in the upper 90%, and the 

average quality rating of the 26 breakout sessions, according to more than 390 respondents, was in the 3.7 to 3.8 

range out of the highest possible score of 4.0. 

Recommendations include 1) continue partnerships with districts and others to reach a variety of stakeholders to 

improve educational conditions for children living in poverty and 2) consider identifying demonstration districts, 

schools, or teachers exemplifying Center of Excellence professional development in action.  

Serve as Premier Resource 

The Center of Excellence worked with multiple cohorts of teachers pursuing the Teaching Children of Poverty 

Endorsement or Add-on Certification in 2018–2019, hosted poverty simulations for about 400 community 

stakeholders, engaged in conversations with other Institutions of Higher Education related to these add-on options, 

hosted its 10th annual Center of Excellence Research Consortium featuring Dr. Dylan Wiliam, a nationally recognized 

expert on formative assessment, and used social media to facilitate awareness and resources related to teaching 

children of poverty.  Surveys highlight the quality of these efforts in promoting new ideas and best practices in 

teaching children of poverty.  
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hosted its 10th annual Center of Excellence Research Consortium featuring Dr. Dylan Wiliam, a nationally recognized 

expert on formative assessment, and used social media to facilitate awareness and resources related to teaching 

children of poverty.  Surveys highlight the quality of these efforts in promoting new ideas and best practices in 

teaching children of poverty.  

Recommendations include 1) continue work that has resulted in innovative opportunities that reinforce evidence-

based practices and ideas for teachers and other educational stakeholders in South Carolina and the southeastern 

region, 2) continue the effective use of social media to provoke thought and discussion among current and future 

educational practitioners and leaders. 
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Program Planning and Fiscal Information 

5.  Recommendations 

Are there regulatory or statutory changes you would recommend to the SC General Assembly to assist this 

program/organization in meeting its objectives? 

___________X________________ Yes _____________________________ No 

 

 If “Yes,” please describe recommendations below: 

The Center respectfully offers the following recommendations: 

 Approve Master of Education in Teaching Children of Poverty degree programs to incentivize teacher 

study in this area. 

 Require a minimum of one Teaching Children of Poverty course for all areas of teacher certification in 

South Carolina (similar to new Read to Succeed requirements) 

 Require Teaching Children of Poverty Add-On Certification for all SC Priority and Focus schools and 

districts. 

 Provide tuition incentives for Teaching Children of Poverty Add-On Certification (similar to Project 

CREATE incentives). 

 Substitute Teaching Children of Poverty Add-On Certification courses for Read to Succeed 

requirements. 
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6. Program Budget – Please fill out the following:  

 

Funding Sources 
FY 2018-19 

Actual 
FY 2019-20 
Estimated 

State Funds: 
  

EIA 350,000 350,000 

General Fund 
  

Lottery 
  

Fees 
  

Federal Funds (specify):  
  

Other Sources: 
  

Partner Districts 63,484 9,400 

Francis Marion University 25,000 25,000 

Non-Profit (Foundation, etc.) 
  

Other (specify): 
  

Carry Forward from Prior Year 134,444 147,693 

   

Expenditures 
FY 2018-19 

Actual 
FY 2019-20 
Estimated 

Personal Service 173,865 200,000 

Contractual Services 33,992 40,000 

Supplies & Materials 25,092 40,000 

Fixed Charges 
  

Travel 27,669 40,000 

Equipment 
  

Employer Contributions 59,929 70,000 

Allocations to Districts/Schools/Agencies/Entities 79,688 97,093 

Other: Dues/Other Administrative Support 
 

45,000 

   

   
Balance Remaining 172,693              0 

TOTAL: 572,928 532,093 

# FTES: 2.5 2.5 
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7. Future EIA Funding Requests 

 A. The total amount of EIA funds requested for this program for fiscal year 2020-21 will be (check only one): 

 ____X________ The same as appropriated in the current fiscal year’s appropriation. 

 _____________ An increase over the current fiscal year’s appropriation. 

 _____________ A decrease over the current fiscal year’s appropriation. 

B. If you indicated an increase or decrease in EIA funding for the next fiscal year, please complete the following 

table. 

Current EIA funding amount for FY 2019-20 $350,000.00 

Amount of increase requested in EIA funding for FY 2020-21  $0 

Amount of decrease requested in EIA funding for FY 2020-21 $0 

Total amount of EIA funding requested for FY 2020-21 $350,000.00 

 

C. If you indicated an increase or decrease, please describe the reasons for the increase or decrease. How will 

the increase or decrease impact the strategies and the outcomes of the program? How, if any, will the logic 

model of Attachment A change if the proposed increase or decrease is authorized in Fiscal Year 2020-21?  

8. Proviso Requests 

To be consistent with the budget plans submitted to the Executive Budget Office, please submit any EIA-related 

proviso revision requests using the following form, which is Form D. 

-NO PROVISO REVISION IS REQUESTED- 
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FORM D 

PROVISO REVISION REQUEST 

NUMBER  

 Cite the proviso according to the renumbered list for FY 2020-21 (or mark “NEW”). 

 

TITLE  

 Provide the title from the FY 2019-20 Appropriations Act or suggest a short title for any 

new request. 

 

BUDGET PROGRAM  

 Identify the associated budget program(s) by name and budget section. 

 

RELATED BUDGET 

REQUEST 

 

 Is this request associated with a budget request you have submitted for FY 2020-21?  If 

so, cite it here. 

 

REQUESTED 

ACTION 

 

 Choose from: Add, Delete, Amend, or Codify. 

 

OTHER AGENCIES 

AFFECTED 

 

 Which other agencies would be affected by the recommended action?  How? 
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SUMMARY & 

EXPLANATION 

 

 Summarize the existing proviso.  If requesting a new proviso, describe the current state 

of affairs without it.  Explain the need for your requested action.  For deletion requests 

due to recent codification, please identify SC Code section where language now appears. 

 

FISCAL IMPACT 

 

 Provide estimates of any fiscal impacts associated with this proviso, whether for state, 

federal, or other funds.  Explain the method of calculation. 
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PROPOSED 

PROVISO TEXT 

 

 Paste FY 2019-20 text above, then bold and underline insertions and strikethrough 

deletions.  For new proviso requests, enter requested text above. 
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EXECUTIVE SUMMARY 

 

Since 2004, the Center of Excellence to Prepare Teachers of Children of Poverty has been a leader in South Carolina and 

the southeast region in disseminating information, providing professional development, and increasing teacher 

effectiveness related to teaching children of poverty.  Originally funded through a 5-year “Centers of Excellence” grant 

awarded by the South Carolina Commission on Higher Education, the Center of Excellence has continued well beyond 

this initial investment.   

Three goals guide the work of the Center: 1) improve pre-service education related to teaching children of poverty, 2) 

enhance knowledge and practices of in-service teachers related to teaching children of poverty, including supports for 

family and community engagement, and 3) serve as the premiere resource for teaching children of poverty.  Each year, 

progress toward goals is assessed through a utilization-focused evaluation (Patton, 2008).  The Center has made 

progress in each goal in its tenure, and a continuous quality improvement model is used to identify strengths and areas 

for attention.   

Improve Pre-Service Education 

In 2018–2019, more students than recent years appear to have been exposed to Teaching Children of Poverty Standards 

within undergraduate education courses based on the number of Teaching Children of Poverty Attitudes and Beliefs 

Surveys completed.  Approximately 17 faculty members/instructors integrated Teaching Children of Poverty Standards 

and Key Practices within approximately 26 courses.  In addition, student teachers in fall 2018 and spring 2019 

demonstrated slight improvements in average scores on the Teaching Children of Poverty Mastery Assessment, and the 

perception of knowledge, skills, confidence, and preparation in teaching children of poverty improved among students 

who completed 8 or more courses with integrated standards based on the Teaching Children of Poverty Longitudinal 

Survey.  While these measures suggest positive movement, student perceptions of Course, Instructor, and overall 

Preparation in courses that integrate Teaching Children of Poverty Standards and Key Practices continued to decline as 

has been the trend since its high point in Fall 2012. 

Recommendations include 1) engage faculty in efforts to effectively integrate Teaching Children of Poverty Standards 

and Key Practices in coursework through Faculty Forums like the one held in March 2019 and 2) ensure that integration 

efforts by faculty are cohesive and reinforced to promote mastery of material.  In addition, professional development 

opportunities such as EdCamp were highlighted as seminal experiences by undergraduate students who benefit from 

collaborating with current teachers  
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Enhance In-Service Education 

Professional development for districts and educational stakeholders and events such as the Summer Institute continue 

to impact many educators and receive high satisfaction ratings among participants.  In 2018–2019, the Center of 

Excellence engaged with 24 partner districts as well as other districts and organizations focused on teaching children of 

poverty.  The 24 partner districts have a total student enrollment of approximately 285,000 students and employ more 

than 19,500 teachers across the districts.  In 2018, the average percent of students living in poverty within these partner 

districts was 75%.  The Center of Excellence provided more than 170 professional development sessions as well as other 

large professional development opportunities such as the Summer Institute, a two-day event held in summer 2019.  

More than 85% of survey respondents rated these session as “Much Better” or “Somewhat Better” than other 

professional development.  In addition, the Summer Institute keynote speakers and breakout sessions received among 

the highest ratings compared to previous Summer Institutes, which are always rated highly.  Two of the three keynote 

speakers had 100% agreement on quality factors, with the third in the upper 90%, and the average quality rating of the 

26 breakout sessions, according to more than 390 respondents, was in the 3.7 to 3.8 range out of the highest possible 

score of 4.0. 

Recommendations include 1) continue partnerships with districts and others to reach a variety of stakeholders to 

improve educational conditions for children living in poverty and 2) consider identifying demonstration districts, schools, 

or teachers exemplifying Center of Excellence professional development in action.  

Serve as Premier Resource 

The Center of Excellence worked with multiple cohorts of teachers pursuing the Teaching Children of Poverty 

Endorsement or Add-on Certification in 2018–2019, hosted poverty simulations for about 400 community stakeholders, 

engaged in conversations with other Institutions of Higher Education related to these add-on options, hosted its 10th 

annual Center of Excellence Research Consortium featuring Dr. Dylan Wiliam, a nationally recognized expert on 

formative assessment, and used social media to facilitate awareness and resources related to teaching children of 

poverty.  Surveys highlight the quality of these efforts in promoting new ideas and best practices in teaching children of 

poverty.  

Recommendations include 1) continue work that has resulted in innovative opportunities that reinforce evidence-based 

practices and ideas for teachers and other educational stakeholders in South Carolina and the southeastern region, 2) 

continue the effective use of social media to provoke thought and discussion among current and future educational 

practitioners and leaders.   
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OVERVIEW 

 

In South Carolina, 25% of children live in poverty compared to the national average of 19% (National Center for Children 

in Poverty, 2019).  Approximately 31% of South Carolina children live in households that receive public assistance, and 

17% of households experience food insecurities.  Based on these indicators as well as other indicators in the areas of 

education, health, and family/community, South Carolina ranks 38 out of 50 (bottom quartile) in overall child well-being, 

which demonstrates improvement over previous years, but also indicates the need for significant improvement in 

economic, education, and health factors (Annie E. Casey, 2018).   

The educational attainment of parents/caregivers strongly impacts poverty rates and future outcomes of South Carolina 

children with 65% of children whose parents do not have a high school degree living in poverty and 40% of children 

whose parents have a high school degree but no college education living in poverty.  This is compared to 15% of children 

whose parents have some college education living in poverty (National Center for Children in Poverty, 2019).  Chetty, 

Hendren, Kline, and Saez (2014) found that economic status in childhood is highly related to economic status in 

adulthood, particularly in the southern region of the United States.  However, there are factors that increase economic 

mobility and encourage upward mobility, such as effective K-12 schools and educational attainment beyond high school.   

The Center of Excellence to Prepare Teachers of Children of Poverty at Francis Marion University has used theory, 

research, and practice to better prepare and support current and future teachers of children of poverty.  Three 

objectives guide the utilization-focused evaluation process (Patton, 2008).  These objectives relate to the diverse groups 

served by the Center: pre-service teachers, in-service teachers, and general educational stakeholders. 

Evaluation Objective 1: Understand and improve the impact of Teaching Children of Poverty (TCOP) Standards and the 

teacher education program at Francis Marion University on the preparation of pre-service teachers and the diverse 

students they will teach.  This objective is measured using the following methods: 

 TCOP Attitudes and Beliefs Survey (Fall 2018 and Spring 2019) 

 TCOP Attitudes and Beliefs Survey Faculty Reports and Feedback Forum (Spring 2019) 

 TCOP Longitudinal Survey (Spring 2019) 

 TCOP Mastery Assessment (Fall 2018 and Spring 2019) 

 Francis Marion University Student Teacher Focus Group (Spring 2019) 

Evaluation Objective 2: Understand the impact and improve the provision of professional development related to 

teaching children of poverty in partner districts in the Pee Dee region, South Carolina, and across the nation.  This 

objective is measured using the following methods: 
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 Evaluations of Professional Development Seminars  

 Evaluations of Specialized Professional Development (Summer Institute) 

 Evaluations of National Network of Partnership Schools Initiatives 

Evaluating Objective 3: Serve as a state and national resource on Teaching Children of Poverty by facilitating the 

exchange of information and encouraging mechanisms to enhance outcomes for children of poverty. This objective is 

measured using the following methods: 

 Teaching Children of Poverty Add-on Endorsement and Certification  

 Inquiries, Awards, and Recognitions 

 Research Consortium (Spring 2019) 

 Center of Excellence Website and Web Presence Through Social Media 
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OBJECTIVE 1 

 

 

 

 

Because Francis Marion University is focused on the preparation of pre-service teachers, there are multiple measures 

used to understand the impact of coursework and pre-service activities on teacher preparation.  Most of these activities 

evaluate students’ perceptions of their preparation and their application of material related to teaching children of 

poverty. 

TCOP Attitudes & Beliefs Survey 
Each semester, students enrolled in courses with embedded Teaching Children of Poverty (TCOP) standards complete a 

14-item TCOP Attitudes and Beliefs Survey.  The survey is designed to gauge their perceptions of the alignment of course 

content and instruction to teaching children of poverty standards, as well as their preparation to teach children of 

poverty based on completion of the specific course.  Survey items are grouped to calculate three scores: Course Score (7 

items), Instructor Score (4 items), and Preparation Score (1 item).  Students rate each item from 1 (Strongly Disagree) to 

4 (Strongly Agree).  Table 1 provides general information about the survey results since Fall 2009. 

Table 1 TCOP Attitudes and Beliefs Survey Scores by Semester 

 
Semester 

  
n 

Course 
Mean 

Instructor 
Mean 

Preparation 
Mean 

Fall 2009  407 3.35 3.40 3.33 
Spring 2010  433 3.33 3.38 3.28 
Fall 2010  440 3.33 3.37 3.28 
Spring 2011  419 3.37 3.44 3.36 
Fall 2011  395 3.29 3.35 3.29 
Spring 2012  368 3.33 3.42 3.31 
Fall 2012  363 3.42 3.48 3.38 
Spring 2013  330 3.38 3.47 3.45 
Fall 2013  400 3.17 3.23 3.16 

 
Semester 

  
n 

Course 
Mean 

Instructor 
Mean 

Preparation 
Mean 

Spring 2014  373 3.18 3.25 3.25 
Fall 2014  320 3.18 3.22 3.21 
Spring 2015  333 3.38 3.45 3.41 
Fall 2015  304 3.15 3.14 3.11 
Spring 2016  366 3.25 3.33 3.28 
Fall 2016  255 3.20 3.31 3.22 
Spring 2017  262 3.15 3.29 3.15 

Understand and improve the impact of Teaching Children of Poverty (TCOP) Standards and  

the teacher education program at Francis Marion University on the preparation of  

pre-service teachers and the diverse students they will teach 
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Fall 2017  287 3.12 3.21 3.18 
Spring 2018  293 3.16 3.23 3.17 
Fall 2018  456 3.09 3.19 3.14 
Spring 2019  384 3.02 3.11 3.05 

 

An additional component was added to the TCOP Attitudes and Beliefs Survey to assess integration of TCOP standards 

within the course.  In Fall 2017, the mean integration score was 3.31 and in Spring 2018, it was 3.32.  In Fall 2018, the 

mean integration score was 3.32.  Integration has been stable for previous two academic years, and demonstrates 

moderately high levels of integration; however, there is area for improvement as full (or high) integration is represented 

by a score of 4.0 on the scale. 

The number of students completing the TCOP Attitudes and Beliefs Survey was at its highest level since inception in Fall 

2018 with 456 students completing the survey, which was similar to the numbers of students completing the survey in 

2009 and 2010.   Prior to Fall 2018, there had been a steady decline in the number of students completing the survey 

reaching a low point in Fall 2016 with 255 students.   While the survey was completed by higher numbers of students in 

Fall 2018 and Spring 2019 than in the previous two academic years, the results indicated lower levels of perceived 

course, instructor, and preparation to teach children of poverty.  On average, students agree (3.0) that the course and 

instructor prepare them to teach children of poverty.  Survey respondents were approaching the strongly agree (4.0) 

category in Fall 2012 and Spring 2013; however, average scores dipped in Fall 2013 and have remained solidly in the 

agree range since that time.   

Course, instructor, and preparation means are also explored by area of certification.  In an analysis that included only 

Fall 2018 and Spring 2019 results, middle-level certification students indicated the highest levels of satisfaction with the 

courses, instructors, and overall preparation to teach children of poverty, which is consistent with the 2017-2018 results 

as well.  Students pursuing early childhood and secondary certification generally indicated the lowest level of 

satisfaction; however, they still were just above the agreement/satisfaction level on average.  These results deviate from 

the 2017-2018 results in which elementary certification students indicated the lowest levels of satisfaction. 
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Chart 1 Perceived Preparation, Course, and Instructor Averages by Certification Area (2018-2019) 

 
 

In 2018–2019, 45 students participated in Teaching Children of Poverty Scholars, a new initiative for Francis Marion 

University students to meet monthly to increase understanding and methods to effectively teach children of 

poverty.  Across the academic year, scholars completed a total of 132 modules related to TCOP Standards and Key 

Practices.  Eight scholars earned TCOP medallions indicating their completion of 13 modules each.  According to one 

scholar, “Teaching Children of Poverty Scholars changed my outlook on education tremendously….  Education is vital, 

and thanks to TCOPS, I can now provide my students with the best learning experiences and help them want to learn,” 

May 2019 Francis Marion University graduate.   

 

Faculty Attitudes and Beliefs Reports and Feedback Forum 

Each year, faculty receive a report that details the course, instructor, and preparation scores and standard deviation 

(variability) for the class(es) in which TCOP standards were integrated.  In spring 2019, 17 faculty members received an 

individualized report with their scores in each of the three areas as well as the mean scores and standard deviations in 

these three areas.  The purposes of the faculty reports are awareness and continuous quality improvement to allow 

faculty members to consult with the Center of Excellence if they are interested in improving their scores or would like 

additional strategies to integrate TCOP Standards within their courses. 

To gauge perspectives, a faculty forum was held on March 20, 2019 to discuss data collection and analysis strategies 

related to TCOP Standards.  Six faculty members attended the forum and provided feedback on the process used to 

understand the impact of TCOP Standards on student growth and development.  

Faculty members who attended the meeting had insights and recommendations for improving TCOP integration. 
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 Provide regular refresher sessions for new faculty or faculty who want to enhance their integration of TCOP 

Standards including samples of projects or activities within courses 

 Clarify expectations with School of Education leadership (how are faculty recognized or rewarded based on the 

integration of TCOP Standards?) 

 Offer options for guest lectures/activities from Center of Excellence faculty and staff within coursework that 

integrates TCOP standards 

 Update and publicize course matrix including TCOP standards and 25 key practices 

 Survey faculty members who integrate TCOP Standards (and possibly those who do not) related to strategies 

used, support desired 

 Promote collegiality in School of Education through integration of TCOP Standards 

 

TCOP Longitudinal Survey 
The Teaching Children of Poverty (TCOP) Longitudinal Survey, a 14-item Likert-scale survey, is administered once per 

academic year to Francis Marion University students in six courses of varying levels.  More than 2,850 surveys have been 

completed since Fall 2006 (about 150 during the 2018–2019 academic year).  Administering the survey in six courses 

allows evaluators to gauge change over time.  On average, students’ perceived knowledge, skills, confidence, and 

preparedness related to teaching children of poverty significantly improve as they advance in their program of study.  

Table 2 highlights results by number of courses that students have completed with embedded TCOP standards.  Chart 2 

highlights the change in perceived knowledge from having no courses with TCOP standards to eight or more courses 

with TCOP standards.    

Table 2 TCOP Longitudinal Survey Data by Number of Courses Completed 

# of Courses 
Completed 

 
n 

Knowledge 
(1-5 Scale) 

Skills 
(1-5 Scale) 

Confidence 
(1-5 Scale) 

Preparedness 
(1-5 Scale) 

0 506 2.5 2.6 3.2 2.5 
1 310 2.9 3.0 3.3 2.9 
2 652 3.1 3.2 3.5 3.0 
3 492 3.3 3.3 3.6 3.2 
4 391 3.8 3.8 3.8 3.7 
5 63 3.9 3.9 3.9 3.7 
6 40 4.0 4.1 4.0 3.9 
7 37 4.1 4.1 4.0 4.1 

8+ 379 4.3 4.3 4.2 4.1 

 

The perceptions of students who completed the TCOP Longitudinal Survey between 0 and 5 times remained stable in 

each of the four areas; however, the perceptions of students who completed 6 or more courses fluctuated slightly in 

some categories from the previous administration.  The perceptions of students who indicated that they had completed 
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6 or 7 courses with integrated TCOP standards were slightly lower (-0.01 point) in the areas of preparation to teach 

children of poverty; whereas, students who indicated that they had completed 8 or more courses had slightly higher 

perceived knowledge and preparation (+0.01 point).  The slight shift in perceptions among students who reported that 

they had completed 6 or 7 courses may be attributed to small sample sizes within those categories.   

A composite score, amalgamation of knowledge, skills, confidence, preparation, ability to differentiate instruction, and 

ability to address instruction barriers, is calculated.   The difference between those who had not taken any courses with 

TCOP standards and those who had taken eight or more was 1.56 points on a 5-point scale.  Each additional TCOP course 

typically results in a gain of between 0.2 and 0.3 points on the composite score.  The trend in the composite scores 

suggest that students with 0 courses have slightly higher perceptions within the key areas than previous cohorts, and 

those with 8 or more courses also have slightly higher perceptions within the key areas than previous cohorts; while 

both cohorts have increased their perceptions in the key areas, the overall gap between the two groups has remained 

the same. 

Chart 2 Perceptions of Overall Preparation (Six Items) based on Courses with TCOP Standards 

 

 
Approximately, 1,840 students have taken the longitudinal survey at least one time.  Evaluators compare the results 

from those who have completed the survey once to those who have completed it multiple times.  The knowledge, skills, 

confidence, and preparedness of students increase among those who have taken the survey more than once.  Across all 

groups, preparedness is typically rated the lowest among the four aspects.  Table 3 provides the average results for each 

area. 

Table 3 TCOP Longitudinal Survey Data by Number of Times of Survey Completion 

# of Times 
Completed 

n 
Knowledge 
(1-5 Scale) 

Skills 
(1-5 Scale) 

Confidence 
(1-5 Scale) 

Preparedness 
(1-5 Scale) 

1 1840 3.1 3.1 3.5 3.0 
2 811 3.5 3.5 3.6 3.3 
3 281 4.1 4.0 4.0 3.9 
4 83 4.3 4.3 4.2 4.2 
5 9 3.8 4.0 3.7 3.6 

2.76 

4.32 

0 courses 8 or more courses
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TCOP Mastery Assessment 
The TCOP Mastery Assessment is used to understand students’ knowledge, understanding, and application of strategies 

and practices related to teaching children of poverty.  This 48-item assessment was developed by outside assessment 

experts with input from content area specialists.   

Overall, scores have remained relatively stable over time, with a slight improvement in Spring 2010 through Spring 2011, 

and another upward trend in Fall 2018 and Spring 2019.  The goal of the mastery assessment is to inform 

implementation of TCOP standards by examining score trends in more detail.  The analysis of the TCOP Mastery 

Assessment includes exploring longitudinal trends in overall scores, scores by standards, and scores by certification area.   

Table 4 TCOP Mastery Assessment Scores Fall 2009-Spring 2019 

 
Semester 

 
N 

Mean Score 
(Range 1-48) 

Median Score 
(Range 1-48) 

Low Score 
(Minimum: 1) 

High Score 
(Maximum 48) 

Fall 2009 21 28.95 29 21 35 

Spring 2010 35 30.09 31 18 39 

Fall 2010 25 30.64 31 25 38 

Spring 2011 21 30.76 30 23 38 

Fall 2011 29 29.38 30 21 35 

Spring 2012 27 28.22 29 14 39 

Fall 2012 14 28.21 28 22 37 

Spring 2013 32 28.97 29 17 37 

Fall 2013 20 29.10 30 20 37 

Spring 2014 28 28.64 29 10 35 

Fall 2014 15 28.73 29 23 34 

Spring 2015 42 27.88 28 18 37 

Fall 2015 26 28.08 28 21 34 

Spring 2016 21 27.86 28 20 37 

Fall 2016 24 26.58 26 14 35 

Spring 2017 25 28.52 29 18 37 

Fall 2017 25 28.60 29 19 36 

Spring 2018 21 27.38 27 13 36 

 
Semester 

 
N 

Mean Score 
(Range 1-48) 

Median Score 
(Range 1-48) 

Low Score 
(Minimum: 1) 

High Score 
(Maximum 48) 

Fall 2018 9 29.78 30 23 36 

Spring 2019 25 29.76 30 22 38 
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Mastery Assessment results demonstrate somewhat similar average scores each semester with slight dips in Spring 2016 

and Spring 2018; however, the most recent administrations in Fall 2018 and Spring 2019 show slight improvements with 

higher average scores than previous semesters.  The trends demonstrate that on average students have achieved a 

moderate level of mastery of the TCOP standards. 

Chart 3 Mastery Assessment Results by Semester 

 
 
 

Francis Marion University Student Teacher Focus Group 
The Center of Excellence to Prepare Teachers of Children of Poverty has commissioned a student teacher focus group, 

facilitated by an independent evaluator, each year since 2009.  One of the primary purposes is to understand the impact 

of Teaching Children of Poverty (TCOP) standards on perceived teacher preparation.  TCOP standards are a core 

component of the Center of Excellence’s goal to better prepare teachers to work with diverse students.  In addition to 

information about the TCOP standards and the work of the Center of Excellence, the student teachers provide general 

information about teacher preparation at Francis Marion University.  The initial focus group questions seek general 

information about strengths and areas for improvement related to the teacher education program.  These questions are 

asked to determine if TCOP standards are specifically cited through these general questions as well as to introduce 

broad topics prior to narrowing the focus. 

In spring 2019, there were 27 student teachers at Francis Marion University.  Of these 27 student teachers, 18 (67%) 

were randomly selected and invited to participate in a focus group through an email sent by the Center of Excellence.  

Among those invited, 7 (38%) participated in the focus group. 
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Chart 4 Francis Marion University Student Teacher Focus Group Participants 

 
Focus Group Analysis 

Overall, student teachers indicated that they were prepared to enter the teaching profession based on the program at 

Francis Marion University citing the following aspects as being among the most effective in their professional 

developmental and training: 1) coursework including specific focus on literacy, lesson planning, teaching children with 

diverse needs, and methods/strategies for engaging students, 2) Center of Excellence panels, Blackboard site, monthly 

meetings/events, and videos, and 3) supportive faculty and staff within the School of Education. 

“We are all pretty much around children living in poverty….They [Center of Excellence] have 

panels and some of those have been helpful. The school that I am at, I have kids who don’t have the 

things that they need, and it has been really helpful to understand that level and see that there are 

things beyond school that I don’t know about.” 

According to the student teachers, they felt prepared to teach children of poverty citing methods, articles, and scenario 

practice as most important in their preparation.  They also noted the benefits of developing Student Learning Objectives 

and considering how teachers can meet all student needs.  Some student teachers indicated that teaching children of 

poverty was addressed (“touched on”) in every course; whereas, others, indicated that they received more information 

and resources outside of courses.  Most of the student teachers noted that the experience being in the classroom 

helped them better understand how strategies and ideas work to reach children of poverty. 

“Mine [understanding about teaching children of poverty] was more from outside experience because I 

personally went through it so I had a better understanding of it.  Not every class, at least not through 

my experience, has included a major discussion of teaching children of poverty….When it came to the 
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classes [at Francis Marion] not necessarily, I didn’t gain that much of an understanding of teaching 

children of poverty” 

Student teachers recommended more experience within classrooms to observe and gain experience with strategies for 

all students and learning more about what schools and current teachers are doing related to effectively teaching 

children of poverty.  Also, student teachers wanted more understanding of environmental conditions within schools and 

communities that influence teaching children of poverty.  Student teachers noted the impacts of community and home 

life that impact school life.   

When asked about strategies or ideas to engage and effectively reach children of poverty, student teachers highlighted 

strategies that they observed by their cooperating teacher (CT) including shopping for clothes at school based on 

donations and schools and teachers distributing meals for students for the weekend.  Another student teacher 

highlighted coursework related to making materials for students to use, rather than requiring teachers or students, to 

buy materials.   

Student teachers provided recommendations related to future professional development.  They recommended 

professional development related to breaking down standards, implementing effective classroom management, 

understanding and using data from formative assessments such as MAP (Measures of Academic Progress), knowing 

about “paperwork” requirements such as fieldtrips, and documenting parent communication.  Student teachers also 

indicated that the “Ed Camp” held at Francis Marion University was “awesome,” and some of the student teachers 

considered it a highlight of their college experience. 

“There is so much that we didn’t know about that you have to do [outside of teaching].  It’s very 

overwhelming.  How do you handle parents?” 
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 OBJECTIVE 2 

 

 

 

Teacher Professional Development  
In addition to the focus on pre-service education and enrichment, the Center of Excellence to Prepare Teachers of 

Children of Poverty provides professional development geared toward in-service teachers, administrators, and other 

education professionals.  In 2018–19, approximately 178 professional development sessions, outreach activities, and 

scholarly presentations were held.  Among participants who completed surveys between July 1, 2018 and June 30, 2019, 

the overwhelming majority of respondents “Agreed” or “Strongly Agreed” that the conference sessions or workshop 

were professional (97%), high quality (96%), respectful of audience (97%), credible (97%), and interesting (96%). 

Chart 5 Responses from Center Conference Sessions and Workshops (Off-Campus) 

 
 

 

The Center also explores the quality of its professional development in comparison to other professional development.  

Most participants (85%) indicated that the professional development was “Much Better” or “Somewhat Better” than 

other professional development that they have attended.   

 

84% 82% 
86% 85% 

79% 

13% 14% 
11% 12% 

17% 

professional style high-quality presentation respectful credible kept my interest

Strongly Agree Agree

Understand the impact and improve the provision of professional development related to  

Teaching Children of Poverty in partner districts in the Pee Dee region and South Carolina 
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Chart 6 Rating of Center Professional Development in Comparison with Other Professional Development 

 

Each year, there are many comments provided on the online evaluation tool that participants are asked to complete 

about the Center of Excellence professional development workshops and events.  A few of the comments are 

highlighted to capture the essence of the participants’ reactions.   

 

“This was hands down the most enjoyable PD I’ve ever been to.  On top of that it was also the most practical.  I’ll be 
able to use the information I learned to become a better teacher for my students.” 

 
“I tried the name plate/writing back and forth with the students the first week of school…life changing!  Best 

relationship building tool I have ever used.” 
 

I’ve spoken with several colleagues who have mentioned how they’re seeing students in a different light, already.  
We’ve only been together as an entire faculty once, this is amazing.  I took the Teaching Children of Poverty ongoing 
PD last year and LOVED it!  Not only did I learn countless new ideas, but some of my own ideals and strategies were 

validated.  I really needed that.” 
 

The presentation was the best professional development that I have attended in many, many years.  It was wonderful.  
Our whole district needs to hear this. 

 

 

Summer Institute 

The Center Summer Institute is a 2-day professional development series held at Francis Marion University.  The 2019 

Summer Institute was held June 19–20, 2019 and featured three keynote sessions and 27 breakout sessions.  More than 

95% of survey respondents Agreed or Strongly Agreed that the keynote presentations were “Useful for Professional 

0% 

1% 

14% 

25% 

60% 

much worse

somewhat worse

about the same

somewhat better

much better



Request for EIA Program Funding for Fiscal Year 2020-21 and Program Report for Fiscal Year 2018-19 

Partnerships/Programs/Agencies 

18 
 

Decision,” “Useful in Daily Practice,” and “Will Be Shared with Colleagues.”  Chart 10 highlights responses from the exit 

survey. 

 

Chart 7 Percent of Respondents Who Agreed or Strongly Agreed 

 

Approximately 390 session surveys were completed.  On a 4-point scale with 1 being Strongly Disagree and 4 being 

Strongly Agree, the average scores were almost 4 in all areas.  These session evaluations were among the highest ratings 

ever received based on the 26 breakout sessions offered during the two-day event.   

 
Chart 8 Average Survey Responses to Summer Institute Breakout Session (1-4 scale) 
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In addition to rating attributes of the presenter and presentation, the survey seeks information about the usefulness of 

information presented and how it will be used.  Ratings for these areas were also among the highest received for 

Summer Institute sessions, representing the usefulness of the sessions for participants. 

Chart 9 Average Survey Responses to Summer Institute Breakout Session (1-4 scale) 

 
Specialized Professional Development 

The Center of Excellence hosts additional professional development events at Francis Marion University targeted at 

current students as well as teachers in the region.  In 2018–2019, the Center of Excellence hosted EdCamp, a Saturday 

event, designed to provide specialized information as well as networking time.  Approximately 115 students and 

teachers attended the Saturday event. 

 
“This was my first experience with the EdCamp style conference and it was very exciting…what a great day spent with 

others passionate about education like myself.” 
 

“I had the best time ever and still cannot believe it was entirely free!” 
 

“This was a great experience.  I gained a lot of insight and information through the various workshops I attended.  I 
made new connections and was able to reach out and interact with teachers from other parts of the state that are 

dealing with similar experiences with their students as I am.” 
 

 

Other on-campus trainings included a mindfulness training held during evening hours designed for pre-service teachers, 

in-service teachers, and faculty members.  Approximately 18 people attended this training.  In addition, a screening of a 

documentary, Resilience, focuses on adverse childhood experiences was held.  More than 25 students and faculty from 

across academic departments attended the screening. 
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School-Based Professional Development and Support 
In 2018–19, 24 school districts were Center of Excellence partner districts and had access to a range of resources, 

training, and opportunities (National Network of Partnership Schools, essay contests).  Among these school districts, 

student enrollments totaled approximately 281,000 with more than 19,000 teachers across the districts.  The average 

percent of students living in poverty within these partner districts was 75% with a range of 44.6% of students enrolled 

living in poverty to 91.9% of students enrolled living in poverty.     

Table 5 2018 Center Partner District Information 

Partner District Enrollment Number of Teachers 
Percent Students in 

Poverty 

Anderson 3 2,612 178 72.7 

Beaufort 22,142 1,650 56.7 

Berkeley 34,781 2,162 57.7 

Clarendon 1 764 52 90.5 

Clarendon 2 2,887 185 86.1 

Colleton 5,742 358 82.1 

Darlington 10,018 657 77.0 

Dillon 3 1,681 92 71.4 

Dillon 4 4,151 239 85.8 

Florence 1 16,438 1,138 66.4 

Florence 3 3,482 238 87.9 

Florence 4 678 51 91.9 

Georgetown 9,441 663 68.4 

Horry 44,669 2,946 65.4 

Lee 1,963 131 91.4 

Lexington 1 26,251 1,852 44.6 

Lexington 2 8,896 653 73.8 

Marion 4,577 335 90.7 

Marlboro 3,963 271 84.0 

Richland 1 23,975 1,916 75.5 

Richland 2 28,053 1921 52.7 

Spartanburg 7 7,378 647 70.7 

Sumter 16,727 952 72.7 
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Williamsburg 3,906 268 90.4 

Total 285,175 19,555 75% 

 

 

Intensive District-based Professional Development 

Multiple districts participate in more focused, intensive professional development provided by the Center of Excellence.  

Two districts completed a survey based on their intensive professional development related to teaching children of 

poverty.  Among the participants within these two districts, 287 completed post-surveys. 

Chart 10 District Participants Rates of Agree and Strongly Agree on Attributed of PD 

 

 

National Network of Partnership Schools 

The National Network of Partnership Schools (NNPS) at Johns Hopkins University works with schools and other 

organizations to promote family and community engagement.  “Established at Johns Hopkins University in 1996, NNPS 

invites schools, districts, states, and organizations to join together and use research-based approaches to organize and 

sustain excellent programs of family and community involvement that will increase student success in school,” (NNPS, 

2018).   

In 2018–2019, five partner districts participated in NNPS with support from the Center of Excellence:  Berkeley, 

Clarendon 2, Florence 1, Lee, and Richland 1.  Though not a partner district, Charleston County School District also 

participated in NNPS.  Approximately 184 participants attended a training and/or end-of-year celebration. 
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Based on the NNPS work, the Center of Excellence hosted the South Carolina Department of Education Family and 

Community Engagement regional meeting and collaborated with the Department of Education on the South Carolina 

Family Engagement K-12 Framework, which debuted in March 2019.   The Center of Excellence presented a session 

about NNPS at the South Carolina Department of Education Family Engagement Summit, and one of the partner districts 

presented a session about NNPS at the Center of Excellence Summer Institute.  To further expand this work, a 

partnership with the Carolina Family Engagement Center, a statewide initiative funded by the US Department of 

Education, was developed to highlight NNPS work. 

For the 12th year, the Center of Excellence to Prepare Teachers of Children of Poverty was awarded a Partnership 

Organization Award through NNPS.  In the upcoming year, 2019–2020, the Center of Excellence will be a partner with 

the Carolina Family Engagement Center regional liaisons to provide NNPS support and develop sustainable leadership 

within schools and districts in South Carolina.  Among NNPS trainings and other trainings focused on family support 

strategies, 94% agreed or strongly agreed that information would be used in their professional decisions, 95% agreed or 

strongly agreed that information would be used in professional activities, and 96% agreed or strongly agreed that 

information would be shared with their colleagues. 

Chart 11 National Network of Partnership Quality of Implementation 
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OBJECTIVE 3 

 

 

 

Teaching Children of Poverty Endorsement and Add-on Certification 
In Spring 2012, a Teaching Children of Poverty endorsement and add-on certification were included in the State Board of 

Education Regulations for Additional Areas of Certification.  The Center provides information sessions about the add-on 

certification and the availability of graduate-level coursework related to teaching children of poverty.  In 2017–18, eight 

people earned the endorsement and eight people earned the add-on certification through a cohort initiative in 

Lexington School District 1.  A second Lexington School District 1 cohort, comprised of 17 teachers, completed one 

course in 2017–2018, and two courses in 2018–2019.  This cohort will complete the final course toward the certification 

in fall 2019.  A cohort in Greenwood 50 comprised of 22 teachers completed two courses in 2018–2019 and are eligible 

for the add-on endorsement. 

 

Poverty Simulations 
Each year, the Center of Excellence offers poverty simulations to provide insight into the experiences of people who are 

living in poverty.  In 2018–2019, four poverty simulations were held including three within partner districts and one at 

Francis Marion University prior to the Summer Institute in June 2019.  Approximately 400 people attended the poverty 

simulations.  Comments from the poverty simulations indicated the power of this activity. 

 

“Opened many eyes to the struggle faced by many of our families.” 
“This presentation really made me understand what people in poverty go through.” 

“Great activity to bring awareness to poverty.” 
 
 

Research Consortium 
The Center of Excellence hosts prominent researchers through the Research Consortium to promote dialogue around 

teaching children of poverty and increase awareness of research related to children of poverty.  In 2019, the Center 

hosted its 10th annual Research Consortium on March 21 in Columbia.  Dr. Dylan Wiliam, professor emeritus at 

University College of London and formative assessment expert was the keynote speaker.  Dr. Wiliam provided two 

sessions.  The morning session focused on an overview of formative assessment and how these practices impact student 

outcomes.  The afternoon session provided more details about implementing formative assessment within classrooms 

and schools. 

 

Serve as a state and national resource on Teaching Children of Poverty by facilitating the exchange of 
information and encouraging mechanisms to enhance outcomes for children of poverty 
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Chart 12 Percent of Survey Respondents Who Rated the COERC as Excellent and Good 

 
COERC participants were also asked a series of questions about the nature of the sessions to gauge their perceptions 

about the qaulity of the event. 

Chart 13 Percent of Survey Respondents Who Agreed and Strongly Agreed to Attributes of COERC  
 

 
In addition to the closed-response items on the online survey, respondents are asked to share comments related to the 

Center of Excellence Research Consortium.   

“Great speaker.  Informed discussion of pertinent topics that I teach every day.” 

“Great professional learning opportunity.” 

“While I was not totally on board with everything the speakers said, I do know he was looking through a researcher’s 
lens.  What is most important, however, is he made me THINK about how we are approaching school improvement.” 

 

40% 

60% 

good

excellent

64% 64% 68% 

36% 36% 32% 

informative worth my time influence my work

Strongly Agree Agree



Request for EIA Program Funding for Fiscal Year 2020-21 and Program Report for Fiscal Year 2018-19 

Partnerships/Programs/Agencies 

25 
 

 

Premier Resource for Teaching Children of Poverty 

Based on data from the National Center for Education Statistics, educators continue to view “lack of parental 

involvement, absenteeism, student health and preparedness to learn” among top issues facing their schools.  While 

these factors did not change significantly between 2000 and 2012, “the percentage of teachers who view poverty as a 

serious issue facing schools increased 30 percent from 2000 to 2012.”  The increase is mostly based on large increases in 

the perception of poverty as a serious issue since 2008 on nationally representative surveys of educators (National 

Education Association, 2016). 

The Center of Excellence delivers more than 170 trainings each year, and it is continuously sought out for training, 

professional development, and support related to teaching children of poverty.  Its outreach initiatives and professional 

development including district-based support, individualized professional development, support through the National 

Network of Partnership Schools, Summer Institute, Research Consortium, work with Institutions of Higher Education, 

and resource provisions make it a premier resource for teaching children of poverty. 

 

Collaboration with Institutions of Higher Education 

In Spring 2018, a meeting was held with South Carolina Institutions of Higher Education.  Work with IHEs stems from a 

survey that was sent to institutions of higher education to determine their current offerings related to teaching children 

of poverty and their interest in partnering with the Center to develop coursework and promote the endorsement or 

certification in Teaching Children of Poverty.  Sixteen institutions responded to the survey, and of those that responded, 

62.5% currently did not offer undergraduate courses in TCOP and 68.8% did not currently offer graduate coursework; 

while, 37.5% offer undergraduate coursework and 31.3% offer graduate coursework.  Among those that offer 

coursework, Home, Community, and Classroom Partnerships in High Poverty Areas, Living in Poverty, and Language, 

Literacy, and Poverty were the most common areas covered in coursework.  Most of the respondents were not currently 

offering undergraduate or graduate coursework and were not currently promoting the South Carolina Add-on 

Certification in Teaching Children of Poverty (63%).  However, 80% of respondents indicated that they are interested or 

maybe interested in collaborating with the Francis Marion University Center to explore ways to better serve teachers in 

high poverty schools. 

 

Based on the survey and seeking to encourage pre-service and in-service teacher training related to Teaching Children of 

Poverty, annual meetings are held with Institutions of Higher Education to gauge interest, provide information, and 

encourage offering of courses or professional development for populations in their regions or service areas.  

Approximately eight representatives from five IHEs and the South Carolina Department of Education convened on April 
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12, 2018.  At this meeting, discussions centered on 1) TCOP Standards, 2) Integration and Evaluation of TCOP Standards, 

and 3) Discussions about Courses/Programs Integrating TCOP concepts. 

 

The Center of Excellence continued to have informal conversations with other IHEs who are considering or currently 

implementing coursework related to the TCOP Endorsement and Add-on Certification.  In addition, the Center of 

Excellence has been working with cohorts of students within districts to deliver coursework and professional 

development related to the endorsement and add-on certification, which has provided avenues to learn about district 

needs and cohort-based process of delivery. 

 

Online Presence 

The Center of Excellence uses a variety of online mechanisms to communicate with stakeholders, share resources and 

information, and facilitate registrations for events.  The Center of Excellence maintains a website, Facebook page, 

Pinterest site, and Twitter account.  The Center’s webpage has had more than 16,814 visits to its home page between 

August 2018 and June 2019.  In addition, there were approximately 1,330 visits to its Best Practices site, 1,112 visits to 

Contact Us, and 555 visits to its TCOP Add-on Certification page.  The Facebook page has 3,512 followers.  The Center 

also has more than 670 Twitter followers and regularly “tweets” information to inform these followers. 

Chart 14 Visitors and Visits to Center of Excellence Website  

 
 

  

12,147 

21,034 

unique visitors total visits



Request for EIA Program Funding for Fiscal Year 2020-21 and Program Report for Fiscal Year 2018-19 

Partnerships/Programs/Agencies 

27 
 

CONCLUSION 

In 2018–2019, the Center of Excellence to Prepare Children of Poverty continued to make progress toward its three 

goals.  Goal 1 is focused on preparation of undergraduate students to effectively teach children of poverty.  Four 

overarching strategies are used to inform progress toward this goal: Teaching Children of Poverty (TCOP) Attitudes and 

Beliefs Survey, TCOP Longitudinal Survey, TCOP Mastery Assessment, and TCOP Student Teacher Focus Group.   More 

students completed the TCOP Attitudes and Beliefs Survey—a survey disseminated in courses that integrate Teaching 

Children of Poverty Standards—than in the previous years.  While more students completed the survey, rates of 

perceived satisfaction with Course, Instruction, and Overall Preparation, as reported by students, continued to decline 

slightly.  The TCOP Longitudinal Survey continued to show progress based on number of courses completed with TCOP 

standards and number of times that the survey has been completed (a proxy for progression toward degree).  The TCOP 

Mastery Assessment showed slight improvements in Fall 2018 and Spring 2019, suggesting enhanced integration of 

TCOP Standards within courses.  Finally, the TCOP Student Teacher Focus Group provided insight into student teachers 

perceptions of preparation.  The 2019 student teachers indicated preparedness to teach children of poverty based on 

TCOP Standards integrated through coursework as well as outside experiences through the Center of Excellence and 

through the schools in which they were student teaching.  Some student teachers indicated a need for more practical 

strategies that could be used to meet the needs of all students.  Student teachers also indicated variability in the 

information that they received throughout their coursework with some highlighting that TCOP Standards were covered 

in many of their course while others indicated that the standards were not addressed. 

Goal 2 is focused on enhancing the effectiveness of teaching children of poverty among current teachers, 

administrators, and other stakeholders within the field.  Surveys during or immediately following professional 

development sessions are the primary evaluation tool used to inform impact and progress toward meeting this goal.  In 

2018–2019, the Center of Excellence provided more than 175 professional development sessions within a variety of 

venues.  Evaluations of this professional development demonstrate its effectiveness in impacting decision-making, daily 

activities, and collaboration with colleagues.  Respondents also indicate that the quality of the Center of Excellence 

professional development is almost always “Much Better” or “Somewhat Better” than other professional development 

they receive.  The Center of Excellence is now working with 24 partner districts with an average poverty index of 75%.  

These districts serve more than 285,000 students with 19,555 teachers.  These districts have access to individualized 

professional development, support and incentives to enhance their work with children of poverty, and access to 

resources to benefit their ongoing work to improve instructional strategies.  Signature events such as the Summer 

Institute, a two-day event held in June, continue to attract large numbers of educational stakeholders and new events 

such as EdCamp, a Saturday event, attracted pre-service teachers at Francis Marion University as well as teachers from 

across the state.  Finally, the Center of Excellence has continued family engagement strategies through the National 
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Network of Partnership School and has partnered with the South Carolina Department of Education and the newly 

formed Carolina Family Engagement Center to further these efforts. 

Goal 3 is focused on serving as a premier resource for teaching children of poverty.  The Center of Excellence has been in 

operation for 15 years, well beyond its initial five-year investment by the South Carolina Commission on Higher 

Education.  It led efforts in establishing a Teaching Children of Poverty Endorsement and Add-on Certification, one of the 

only in the nation, and has worked with cohorts of teachers in gaining coursework to meet the requirements for these 

add-on options.  In 2018–2019, approximately 400 people across the state participated in one of four poverty 

simulations to understand issues facing people living in poverty.  The Center of Excellence hosted its 10th annual 

Research Consortium in March 2019, featuring an international expert in formative assessment.  The Research 

Consortium has brought nationally and internationally recognized researchers to South Carolina to share their findings 

and implications for practice.  The website, with more than 12,000 unique visitors in 2018–2019, along with social media 

including Facebook and Twitter generate interest and share resources to engage the community in discussions about 

best practices related to teaching children of poverty. 
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